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I. The working group “Europe at Schools in South
Eastern Europe”
In January 2000 the Center for European Integration Studies (ZEI) at the
Rheinische Friedrich-Wilhelms-University in Bonn initiated the “Network
for European Studies in South Eastern Europe” at a conference in Sofia.
Meanwhile, the Network comprises almost 40 universities and institutes
both from South Eastern and Western Europe. The Network has agreed on
a comprehensive working programme, with the purpose of starting and
strengthening new Europe-oriented study programmes in the region of
South Eastern Europe. It aims at strengthening “stability through education” in the region by
• holding yearly conferences in the countries of the region,
• organizing working groups on different topics,
• giving advice in curricula development,
• sending a Flying Faculty for teaching at European Studies Centers,
• holding Train the Trainer seminars,
• establishing Regional European Studies Centers,
• providing a database of all programmes in the region, and
• publishing teaching and learning material.
These activities are mainly financed by the German national budget for the
Stability Pact, in close cooperation with partners like the German Ministry
of Foreign Affairs, the German Rector’s Conference, the German Academic Exchange Service and the Hertie Foundation.
The Network participants have expressed the desire to form a special working group that would monitor the reform of school systems and teacher
education in South Eastern Europe. With the European integration process,
the challenges of globalisation and the transformation of South Eastern and
Central Eastern European societies, schools and teacher education face new
demands that will have a significant impact on the reform processes in the
6
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region in the years to come. The Network participants have all agreed that
the dissemination of knowledge about Europe, raising the awareness of a
European consciousness in schools as well as promoting teacher education
which is based on the European integration process are in line with the current needs of all transition countries. Furthermore, schools and teacher education will have a long-term impact on the success of the European integration process in the whole region.
Therefore, initiatives have been discussed within the Network to see how
the European orientation of teacher education can be promoted in relation
to European issues, in order to get students acquainted as early as possible
with the European system of values, its traditions, with the presence and
the future of a common Europe. Also, the Network has been dealing with
the problem of how to train multipliers and advisers at Ministries of Education, institutes for education, at schools and teacher education faculties and
academies in South Eastern and Central Eastern Europe who will, in turn,
on the basis of different national reform efforts, promote and observe
Europe-oriented reform processes in schools and teacher education. It is
evident that there is a significant deficit in all three areas within the region.
This was the background for establishing the working group “Europe at
Schools” during the 3rd annual Network conference in Thessalonica in May
2001. The working group was founded within the “Network of European
Studies in South Eastern Europe” by the Center for European Integration
Studies (the co-ordinator of the Network is Dr. Emil Mintchev). The
chairman of the working group is Doc. Dr. Siegfried Gehrmann from Zagreb University, director of the Institute for Globalisation and Intercultural
Learning (IGI); Dr. Rafael Biermann from ZEI is responsible for the overall management and direction of the group.
The main task of the working group was to initiate a dialogue among different partners of the Network and to develop projects for a future European dimension of schools and teacher education in the region. In 2002,
three main working areas were defined during three meetings of the working group in Ankara and Zagreb with the following aims:
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• to assess the present situation concerning the European dimension in
education in the participant countries in order to get information
about shortages and development tendencies concerning the European orientation in education in the region (“Country Profiles”);
• to develop an interdisciplinary core curriculum for postgraduate
studies in order to train advisers and multipliers for a Europeoriented reform in schools and teacher education in the region (Master of European Education). The core curriculum consists of modules, which will allow to offer individual modules within “train the
trainers” courses in the region; and
• to assist in establishing an international Center for European
Teacher Education, Education Management and European Studies
including a European Documentation Center in Zagreb which will
start operating in the winter term 2004/05. The study programme
Master of European Education will take place in this Center with the
aim of achieving continuity in the development and support of
Europe-oriented school and teacher education reforms. Besides, the
Center will become a place of study and research and a meeting
point for students and professors from South Eastern and Central
Eastern Europe and from the EU whose area of study is European
education.
In order to implement all three aims contacts have been established with
school principals from Germany and from those countries in the region, in
which Europe already holds a prominent place in education. Moreover,
university professors and scientific institutions from Germany and the region that are responsible for teacher education and that deal primarily with
issues of European education have been consulted.
The results of these efforts are published in this series, which was established by the Center for European Integration Studies in 2001 in order to
make teaching and learning material on all aspects of European integration
available for universities and schools throughout South Eastern Europe.
The series makes public the results of research projects conducted in the
framework of the “Network for European Studies in South Eastern

8
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Europe”. Two results of the working group “Europe at Schools” have been
published so far:
(1) “Europe at Schools in South Eastern Europe – Country Profiles”, edited by Dr. Rafael Biermann from ZEI, evaluating in detail the state
of affairs concerning Europe at Schools in the individual countries of
the region.
(2) “Europe at Schools in Gemany”, edited also by Dr. Biermann, providing readers in South Eastern Europe with very practical, creative
examples of two German schools on how they try to bring Europe
dear to the minds of their pupils.
This core curriculum, the third product of the working group, was elaborated by two groups of university professors: in Germany, the working
group conducting international and intercultural comparative educational
research at the Department of Educational Sciences of Münster University,
supervised by Prof. Dr. Marianne Krüger-Potratz; and in Croatia, a working
group whose members are professors from the Teacher Education Academy of Zagreb University in co-operation with professors from the Faculty
of Philosophy, led by Doc. Dr. Siegfried Gehrmann. The two groups have
jointly developed the core curriculum. The Institute for Globalisation and
Intercultural Learning (IGI) in Zagreb has assumed the project management.
All of the texts, including this one, are available on the Homepage of ZEI
for downloading (www.zei.de).

9
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II. The core curriculum – an introduction
1. Aims and participants’ profile
The core curriculum Master of European Education is intended for graduates of pre-service teaching study programmes, teaching staff at schools,
institutions of pre- and in-service teacher training (academies and faculties)
in South Eastern and Central Eastern Europe and in the EU as well as for
officials at Ministries of Education, Science and European affairs, including educational institutes, whose professional concern are reform issues
and European integration in school and national teacher education, i.e. who
work at schools or teacher education institutions.
The work on the core curriculum proceeded intentionally both in German
and English, which is in line with the idea of supporting multilingualism in
Europe and with the historical relevance and today's presence of the German language in South Eastern and Central Eastern Europe. Sufficient
knowledge of English and German is thus a prerequisite for the full participation in the study programme.
The core curriculum Master of European Education is structured interdisciplinary. It offers a thematic overview of the basic questions concerning
Europe-oriented reform processes at schools and in teacher education as
well as an overview of European education policy perspectives. The major
topics of discussion encompass: European identity, the European dimension in the national curricula of compulsory education and in teacher
education, school and teacher education reform in the context of
globalisation and European integration, teaching and learning in
multicultural societies, issues of civil society, democracy and human rights
education at schools and in teacher education, challenges facing the
teaching and learning processes under the influence of new media, issues of
language policy and multilingual education in Europe, standards
development for interculturally-oriented school textbooks and other
teaching materials in a uniting Europe of linguistic and cultural difference,
school quality and co-operation among schools in Europe as well as
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schools in Europe as well as intercultural learning as a prerequisite for a
successful process of European integration.
The aim of the core curriculum is the education of European multipliers
and advisers (education managers and teaching staff) at Ministries of Education, educational institutes, schools, teacher education faculties and
academies. The modular structure of the core curriculum makes it possible
to cater for different participants’ profiles. The training will enable them to
facilitate and promote Europe-oriented teaching and learning at schools and
in teacher education institutions and to initiate and take part in Europeoriented school and teacher education reforms.
The training of European multipliers and advisers (education managers and
teaching staff) at Ministries of Education, Science and European affairs as
well as in educational institutes will result in the following qualifications
depending on the participants' profile:
• The core curriculum modules should enable participants to reflect
Europe-oriented national curricula and reform processes into school
and teacher education areas and to support reform tendencies in their
own countries through concrete advisory activities in the direction of
European integration and compatibility.
• The participants will be able to take part in developing standards for
school textbooks and teaching materials that promote the idea of intercultural learning, democracy and human rights education and
peaceful coexistence in a united Europe. In this context they should
develop international and intercultural projects and manage them
administratively.
• The participants, as future experts on European matters, should be
able to advise Ministries of Education and other educational institutes in language issues. They should assist those institutions in developing multilingualism concepts for schools, in order to increase
the mobility of students in Europe and to enable appreciation and
understanding of linguistic and cultural diversity in Europe.

11
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The educational profile of the core curriculum will result in the education
of Europe multipliers and advisers in schools and teacher education institutions at universities having the following qualifications:
• As future training professionals, the participants will be able to advise teachers, school principals and teacher trainers on the organisation and carrying out of European projects in the teaching process.
They will also advise teachers on the development of Europe materials for the teaching process, on the analysis of already existing materials about Europe and their adaptation for the needs of a particular
country.
• The core curriculum will enable participants to work on establishing
relations among schools and teacher education institutions in Europe,
to take over tasks connected with international project management
and to launch students' exchange programmes.
• The graduates in this curriculum, as future teachers and experts on
multilingualism, curriculum development, intercultural learning and
education for peace and democracy in Europe, will be able to support
school and university developments at their work places in the direction of Europe-oriented reforms. They will also advise during the
practical realisation of those developments, such as designing new
curricula.
• The graduates in this curriculum will be able to transmit key qualifications and media competence in schools and teacher education institutions by giving advice concerning curricula and their practical realisation. At the same time, they will work as experts for distance
learning on the internationalisation and promotion of the European
dimension of school and teacher education through the use of the
Internet.
Altogether, the graduates in the core curriculum will become experts on
European issues in the areas of school and teacher education. They will be
able to establish contacts with Europe-oriented educational institutions,
European and international organisations and bodies which might support
their advisory activities. Based on their knowledge on European matters,
12
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they will be in a position to advise Ministries of Education, educational institutions, dean's offices, teacher education institutions and/or individual
teachers on European developments in the areas of teacher education and
school. They will contribute to the continuous development of national
education systems and to co-operation among schools, thus paving the way
for European integration.
2. Modular structure and basic characteristics
The core curriculum consists of modules and units. A module covers a
thematic field and consists of several thematically defined units. Each unit
includes teaching sessions, learning sequences, practical exercises and individual activities. Decisions concerning methods should result from the
topic, the audience and the learning environment. The choice of the term
“unit” underlines the fact that neither the way of teaching nor the time
needed are fixed in advance. The teacher has the freedom to set priorities,
to choose forms of work and to adjust the units to the given circumstances
and to the planned goals.
The first module within this core curriculum is to be understood as a basis
module, whereas the order of the other modules can be changed. The core
curriculum is based on the idea of deepening competence in relation to the
topics. The units within a module correspond to and cover different parts of
a competence field. In order to maintain a consequent modular structure,
single units are conceived in such a way to combine with other competence
fields if necessary.
The modules 1 to 4 consist of two sections: the units of section A are more
conceptual and the unit in section B are more practical and deal with educational policies and pedagogical practice. All of the modules are conceived
in a way that makes them transferable to other study programmes. This is
possible due to the planned structure which complies with European standards (ECTS and the credit system).
The bibliographical references of the core curriculum have been selected in
a way which makes it possible to build up an independent library concerning each particular issue of European education. The bibliographical refer-
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ences take into consideration the different experiences of West, South Eastern and Central Eastern Europe. The structure of the appendix refers to basic titles on the one hand, and, on the other hand, to scientific journals,
web-sites and data banks, which enable an insight into current discussions
without special effort.
The first module What is Europe? – Basic issues and dimensions of European identity and of educational policies in Europe – deals with the basic
questions of European identity and educational policies. On the one hand,
priority is given to the issues of finality of the European integration process, of the European cultural background and of the interrelation between
national and transnational identity in a Europe that is becoming increasingly multicultural. On the other hand, basic aspects and perspectives of
European educational policies are being examined. Those refer to the interrelation between European integration policy and the transformation of
educational systems in South Eastern and Central Eastern Europe, to the
impact of globalisation on education in Europe and to the basic questions
of reforms in education with the focus on teacher education in the EU and
in transition countries.
The second module – European dimension in education and the construction of a European educational system – consists of units which in section
A deal with concepts leading to Europeanisation in the education area and
study problems of social inequality which accompany this process, whereas
section B discusses the design of appropriate curricula. It is necessary to
pay attention to the fact that human rights education and intercultural learning represent two different approaches with the same goals, which will
necessarily result in a number of overlaps. The third unit deals with the assumptions on which the two concepts are based. Section B is about the application of the concepts to curricula on two levels: firstly, on the level of
general and vocational education and, secondly, to teacher education.
The focus of the third module – The Media: European dimensions of communication and learning – are traditional and new media, which should
support learning for Europe both at schools and in the training of educational experts. Thus the units will enable participants to realize the possi-
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bilities and limits of media application and provide them with the criteria
for assessing teaching materials both in printed and in electronic form to
test whether they are “eligible for Europe”. Furthermore, the graduates of
the master study programme will be able to assist other teachers in media
issues and initiate the production of appropriate materials.
Linguistic pluralism in Europe plays a significant role in all of the modules.
However, the fourth module – Language policies and language teaching:
approaches to multiculturalism in Europe – looks at this issue from different perspectives. Section A is about handling linguistic and cultural diversity in Europe and about the past and present attitudes towards language
and culture heterogeneity: on the one hand, in relation to school language
policy and, on the other hand, discussing the necessity of developing concepts for multilingual education. All languages should be taken into consideration at all times: official languages and languages spoken in a certain
country, foreign languages which have been traditionally and currently
taught at school, indigenous minority languages and “migrated” languages,
i.e. those languages whose speakers have lived for a limited period of time
or permanently in different European countries as a result of international
migration and European integration. Section B goes deeper into the issues
of this module using two case studies, the former examining the interrelation between the elements of native and foreign culture in foreign language
textbooks, and the latter dealing with the construction of foreignness on
examples of fictional and non-fictional texts which can be used in the
teaching and learning process.
The fifth module – The development and management of schools and of
education in Europe – makes the participants acquainted with different
school models and with the current international discussion about school
development, school evaluation and quality assurance. The final unit of this
module is specifically dedicated to the question of the didactic formation
and management of European school projects.

15

Siegfried Gehrmann / Marianne Krüger-Potratz

3. Perspectives
An international one-year masters study programme – “Master of European
Education” – will come into existence in the academic year 2004/05 on the
basis of this core curriculum. The programme is conceived as a postgraduate study, open for students from South Eastern and Central Eastern Europe
and the EU. The graduates of this postgraduate programme will acquire the
title of European Master. Study visits to schools and European organisations will be an integral part of this programme. The masters program will
be organised as distance learning and as traditional tuition at the Universities of Zagreb and Münster. The working languages of the postgraduate
programme are German and English. The teaching staff will be international.
The holders of the study programme “Master of European Education” are
the Teacher Education Academy in Zagreb and the Section for Educational
Sciences at the Department of Educational and Social Sciences of Münster
University. The university lecturers from Zagreb and Münster that have
been working on the core curriculum will continue their work on adjusting
the modular structure of the curriculum to the conditions of a one-year
study programme according to European standards (ECTS and the credit
system).
An international Center for European Teacher Education, Education Management and European Studies will be established in Zagreb in order to
facilitate the realisation of the masters study program. The Center will also
include a European Documentation Center. It will provide education for
new administrative personnel (educational managers) and for teachers in
South Eastern and Central Eastern Europe (and in the EU), who will, in
future, be Europe multipliers and advisers at Ministries of Education, educational institutes, schools and teacher education faculties and academies.
They will have an important role in facilitating and supporting long-term
reforms at schools and in teacher education. The crucial goals of the Center
will be to incorporate knowledge and consciousness about Europe at
schools, to support education for human rights and democracy, to develop
Europe-oriented teaching materials for schools and teacher education and
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to support teaching and research in this direction. At the same time, the
Center will function as an international place of study and research and a
meeting point for students and lecturers from South Eastern and Central
Eastern Europe and from the EU. It should become a nucleus of international co-operation in issues of European education, thus also strengthening
interregional co-operation.
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III. The modules – Overview
Module 1
What is Europe? – Basic issues and dimensions of European identity and of educational policies in Europe
A. Concepts of Europe and European integration – past and present
Unit 1
Disputes about Europe: cultural and political ideas and concepts of Europe
concerning the EU development
Unit 2
European cultures and identities in the process of globalisation
Unit 3
European integration policy, educational institutions and problems of the
transformation of education in South Eastern and Central Eastern Europe
B. Perspectives of European educational policies
Unit 4
Globalisation and national educational policies in Europe – mapping the
road for a European educational policy
Unit 5
Educational systems and their reform in the EU and in the transition countries of South Eastern and Central Eastern Europe
Unit 6
The reform of teacher education in the EU and in the transition countries of
South Eastern and Central Eastern Europe
Module 2
European dimensions in education and the construction of a European educational system
A. Concepts and topics
Unit 1
Education for Human Rights and Civil Society
18
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Unit 2
Intercultural learning: theoretical and practical dimensions
Unit 3
Minorities and education in Europe
B. European dimensions in national curricula
Unit 4
The European dimension in general and vocational schools
Unit 5
The European dimension in the national systems of teacher training
Module 3
The media:
learning

European

dimensions

of

communication

and

A. Traditional and modern media
Unit 1
Learning about Europe through traditional and new media
Unit 2
Media competence and projects of virtual learning for children and adults
Unit 3
Distance learning: intercultural communication via Internet Learning –
a new challenge
B. Textbooks and teaching aids
Unit 4
Teaching material on Europe and Europe as a subject for school projects
Unit 5
Designing and evaluating textbooks in multicultural societies
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Module 4
Language policies and
multiculturalism in Europe

language

teaching:

approaches

to

A. Multilingual education and cultural diversity in Europe
Unit 1
The variety of languages and cultures in Europe
Unit 2
School language policies and the challenge of multiculturalism in Europe
Unit 3
Didactic concepts of multilingual education in Europe
B. Intercultural communication: the analysis and interpretation of texts
Unit 4
An example of foreign language teaching: images of the native and the foreign culture in foreign language textbooks in Europe
Unit 5
An exemplary case in the experience and construction of foreignness in fictional and non-fictional texts: intercultural communication and text interpretation
Module 5
The development and management of schools and of education in
Europe
Unit 1
Schools as independent enterprises and private-public-partnership
Unit 2
School development in Europe – methods and standards of evaluation and
quality assurance
Unit 3
Alternative school projects in different European countries
Unit 4
International projects: concepts and management
20
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Module 1
Unit 1

Disputes about Europe: cultural and political ideas and
concepts of Europe concerning the EU development

The discussion about the finality of the European integration process places
new challenges before the EU. The question is not only the fundamental
modernisation of European institutions and decision-making structures –
Europe as an association of states, as a confederation or a Europe of regions – but also of a new positioning of the EU in the context of globalisation. What is the basic concept of an EU with a future 27 or 28 members?
Which of them are capable of going through the globalisation process and
of securing their own position? Which picture of Europe can an enlarged
EU refer to? How will European neighbours on the EU borders be integrated into the European integration process? Where does Europe end? The
new EU members from Central Eastern Europe and the candidates from
South Eastern Europe are the ones who most frequently advocate a concept
of European integration that encompasses the whole continent and allows
space for diverse interpretations of the European integration process. Such
a comprehensive idea is missing at the moment. This is one more reason to
examine the discussion about the cultural and political ideas and concepts
of Europe whose very aim was to overcome the division of the continent in
the period after the Second World War.
Shortly after the end of the Second World War, writers and artists expressed their attitudes and opinions about a project of Europe based on
their war experience. They did this by discussing and very often even by
confronting the political project of Europe. “Brussels or Europe – one of
the two” is the title of an article from 1989 by Hans Magnus Enzensberger
about the future form of Europe. A few years earlier authors from Central
Eastern Europe had demanded the overcoming of the East-West divide and
used the key word “Mitteleuropa”. They gave a vision of a culturally united
Europe as opposed to a western economy-oriented project of Europe. After
1989 the formula was “Back to Europe”. Starting with those different approaches, how can we get a conceptual basis for a future united Europe and
along which lines do different regional visions of Europe come apart? How
21
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is Europe being presented and what tensions are developing among the political, economic and cultural concepts of Europe?
The Unit approaches these questions on three levels. The topic of the first
part will be the current discussion on the finality of Europe, based on which
students will examine the Europe concept of the EU project. The next step
will be to look at writers and artists from the German-speaking area who
expressed themselves on Europe between 1945 and 1990. The third part is
dedicated to concepts of Europe proposed by authors from Central Eastern
and South Eastern Europe before and after 1989. The aim of the Unit is to
present the character of the process and the context-bound dynamic of
European ideas and concepts, which will realize their potential by opening
the European discourse for different action possibilities and by having a
view of Europe as a whole, both politically and culturally.
S.G.
Selected bibliography:
Axtmann, Roland (1998): Globalization and Europe. Theoretical and empirical investigations. London: Pinter
Becker, Winfried (1999): Von der Idee „Europa“ zur Europäischen Union.
In: Köpke, Wulf/ Schmelz, Bernd (eds.): Das gemeinsame Haus Europa.
Handbuch zur europäischen Kulturgeschichte. München: Deutscher
Taschenbuch Verlag, 128-134
Bruch, Hans Christoph (eds.; 1988): Ein Traum von Europa. In: Literaturmagazin 22. Sonderband. Hamburg: Rowohlt
Busek, Erhard/Wilflinger, Gerhard (eds.; 1986): Aufbruch nach Mitteleuropa. Rekonstruktion eines versunkenen Kontinents. Wien: Edition Atelier
Experiment Europa. Ein Kontinent macht Geschichte. In: Spiegel Spezial
(2000, no 1)
Fischer, Joschka/Védrine, Hubert/Lamers, Karl (2001): Die neue Europadebatte. Leitbilder für das Europa der Zukunft. Bonn: Europa Union
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Goodman, James (1998): Die Europäische Union: Neue Demokratieformen
jenseits des Nationalstaates. In: Beck, Ulrich (ed.): Politik der Globalisierung. Frankfurt/Main, 331-372; engl.: Goodman, James (1997): The
European Union: Reconstituting Democracy beyond the Nation-state. In:
McGrew, Anthony (ed.): The Transformation of Democracy? Open University London
Haneberg, Peter (1995): Ach Europa! Vielfalt oder Einfalt? Über Hans
Magnus Enzensberger nebst einigen Überlegungen zum europäischen Fundamentalismus. In: Wertheimer, Jürgen (ed.; 1995): Suchbild Europa –
künstlerische Konzepte der Moderne. Amsterdam: Rodopi, 80-94
Klunkert, Suzanne/Lippert, Barbara/Schneider, Heinrich (eds.; 1996): Europabilder in Mittel- und Osteuropa. Neue Herausforderungen für die politische Bildung. Bonn: Europa Union Verlag
Kühnhardt, Ludger/Pöttering, Hans-Gert (1998): Kontinent Europa. Kern,
Übergänge, Grenzen. Zürich: edition Interfrom. Osnabrück: Fromm
Le Rider, Jacques (1994): Mitteleuropa. Auf den Spuren eines Begriffs.
Salzburg: Deuticke
Loth, Wilfried (ed.; 2001): Das europäische Projekt zu Beginn des 21.
Jahrhunderts. Leverkusen: Leske + Budrich
Lützeler, Paul Michael (1998): Die Schriftsteller und Europa. Von der Romantik zur Gegenwart. Baden-Baden: Nomos
Lützeler, Paul Michael (eds.; 1994): Hoffnung Europa. Deutsche Essays
von Novalis bis zur Gegenwart. Frankfurt/Main: S. Fischer
Mair, Peter/Zielonka, Jan (eds.; 2002): The Enlarged European Union:
Unity and Diversity. Portland
Mommsen, Wolfgang (1992): Der lange Weg nach Europa: historische Betrachtungen aus gegenwärtiger Sicht. Berlin: edition q
Niess, Frank (2000): Die europäische Idee – aus dem Geiste des Widerstands. Frankfurt/Main: Suhrkamp
Schmale, Wolfgang (2001): Geschichte Europas. Wien: Böhlau
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Schmuck, Otto/Hillebrand, Olaf (2000): Die Zukunft der Europäischen Union. Osterweiterung und Fortsetzung des Einigungsweges als doppelte
Herausforderung. Bonn: Bundeszentrale für politische Bildung
Thiel, Elke (1998): Die Europäische Union. Von der Integration der Märkte
zu gemeinsamen Politiken. Opladen: Leske + Budrich
Tschurban, Alexander (1992): Europakonzepte von Napoleon bis zur
Gegenwart. Ein Beitrag aus Moskau. Berlin: edition q
Weidenfeld, Werner (ed.; 20022): Europa-Handbuch. Gütersloh: Bertelsmann
Weimer, Christian (1992): „Mitteleuropa“ als politisches Ordnungskonzept? Darstellung und Analyse der historischen Ideen und Pläne sowie der
aktuellen Diskussionsmodelle. Regensburg (Universität Regensburg; Dissertation)
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Module 1
Unit 2

European cultures and identities in the process of globalisation

With the territorial enlargement and economic condensation of the European integration process there is a growing need for a precise definition of
European identity. In contrast to this tendency it can currently be observed
that mobility, migration and plurality of lifestyles and forms in Europe
bring into question traditional identification models. Also, due to the pressure of globalisation, cultures are being increasingly defined through their
special qualities and differences. Although Europe can refer to a common
historical experience as a basis for origin awareness (Herkunftsbewusstsein) which is necessary for the formation of identity, the question remains
whether this can be sufficient in the future and which cultural orientation
framework distinguishes today's Europe from other high cultures. It is important to answer this question, because without culturally pregnant possibilities of identification the European integration process lacks inner consistency and the ability for political action.
In which sense are Europeans European? How do Europeans see their continent? What is the relation between European and national identity? Can
we speak about a common European consciousness at all in relation to
multiculturalism and the simultaneousness of non-simultaneous developments in Europe? Positions such as “Unity in Diversity” cannot disguise
the fact that Europe is increasingly ambivalent and the continent faces a
new definition of its collective identity in a globalised world.
The Unit examines possible construction principles underlying a European
identity that would integrate the ambivalence of the continent. The creation
of such an identity oscillates between national and supranational identity, it
questions the concept of the nation-state, and demands clarification concerning cultural identity in intercultural situations. Is there such a thing as a
European leading culture that connects the different and the disparate in
Europe? The bearers of such community awareness could be the European
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cultural areas as multilayer partial identities that could provide a framework for a common European culture despite all the differences between
them. Which experience from history do these cultural areas offer for the
creation of a European identity? Which changes do they go through and
what can regional concepts of cultures contribute to the formation of identities in the context of globalisation? These questions will be exemplified
and discussed in concrete cases: the Danube region, the region of Istria, the
Balkans and the political geography of Eastern and Western Europe. Discussion will be encouraged through the use of literary works and essays.
It is crucial for the Unit to clarify the concepts of nation, ethnos, cultural
identity and multiculturalism.
S.G.
Selected bibliography:
Altermatt, Urs (ed.; 1996): Nation, Ethnizität und Staat in Mitteleuropa.
Wien: Böhlau
Ara, Angelo/Magris, Claudio (1987): Triest. Eine literarische Hauptstadt in
Mitteleuropa. München: Hanser
Busek, Erhard/Wilflinger, Gerhard (eds.; 1986): Aufbruch nach Mitteleuropa. Rekonstruktion eines versunkenen Kontinents. Wien: edition Atelier
Dewandre, Nicole/Lenoble, Jacques (eds.; 1994): Projekt Europa. Postnationale Identität: Grundlage für eine europäische Demokratie?: Berlin:
Schelsky & Jeep
Dunkerley, David/Hodgson, Lesley/Konopacki, Stanislaw/Spybey,
Tony/Thompson, Andrew (2002): Changing Europe. Identities, nations and
citizens. London: Routledge
Gephart, Werner (1999): Zur sozialen Konstruktion europäischer Identität.
Symbolische Defizite und europäische Realitäten. In: Gephart,
Werner/Saurwein, Karl-Heinz (eds.): Gebrochene Identitäten. Opladen: Leske + Budrich, 143-168
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Heinz, Marco/Neumann, Stefan (1999): Volk, Nation, Ethnie. In: Köpke,
Wulf/Schmelz, Bernd (eds.): Das gemeinsame Haus Europa. Handbuch zur
europäischen Kulturgeschichte. München: Deutscher Taschenbuch Verlag,
140-146
Hettlage, Robert (1999): European Identity – Between Inclusion and Exclusion. In: Kriesi, Hanspeter/ Armingeon, Klaus/Siegrist, Hannes/Wimmer, Andreas (eds.): Nation and National Identity. The European
Experience in Perspective. Chur: Verlag Rüegger, 243-262
Hösch, Edgar ( 1998): Kulturgrenzen in Südosteuropa. In: Südosteuropa
47, no 12, 601-623
Kappus, Elke-Nicole (1999): Regionale Identitäten in Istrien – oder: Auf
der Suche nach der Istrianität. In: Bornewasser, Manfred/Wakenhut, Roland (eds.): Etnisches und nationales Bewusstsein – zwischen Globalisierung und Regionalisierung. Frankfurt/Main: Peter Lang, 85-99
Kaelble, Hartmut (2001): Europäer über Europa. Die Entstehung des europäischen Selbstverständnisses im 19. und 20. Jahrhundert. Frankfurt/M.:
Campus Verlag
Kiossev, Alexander (1995): Das multikulturelle Europa: Ein neuer Legitimationsdiskurs? In: Wertheimer, Jürgen (ed.): Suchbild Europakünstlerische Konzepte der Moderne. Amsterdam: Edition Rodopi B.V
Köpke, Wulf (1999): Was ist Europa, wer Europäer? In: Köpke,
Wulf/Schmelz, Bernd (eds.): Das gemeinsame Haus Europa. Handbuch zur
europäischen Kulturgeschichte. München: Deutscher Taschenbuch Verlag
Koslowski, Peter/Brague, Remi (1996): Europäische und nationale Identität. Wien: Passagen Verlag
Le Goff, Jacques (1996): Das alte Europa und die moderne Welt. München:
C.H. Beck
Mickel, Wolfgang W. ( 1997): Kulturelle Aspekte und Probleme der europäischen Integration. In: Aus Politik und Zeitgeschichte B10/97, 14-24
Münch, Richard (1998): Europa als Projekt der Identitätsbildung: Zwischen
globaler Dynamik, nationaler und regionaler Gegenbewegung. In.: Münch,
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Richard: Globale Dynamik, lokale Lebenswelten. Der schwierige Weg in
die Weltgesellschaft. Frankfurt/Main: Suhrkamp, 267-324
Pfetsch, Frank R. (1998): Die Problematik der europäischen Identität. In:
Aus Politik und Zeitgeschichte B25-26/98, 3-9
Reese-Schäfer, Walter (1997): Surpanationale oder transnationale Identität
– zwei Modelle kultureller Integration in Europa. In: Politische Vierteljahreszeitschrift 38/2, 318-329
Schöpflin, George (1999): Globalisierung und Identität. Gehört die Zukunft
dem Ethnischen? In: Transit 17, 46-53
Tibi, Bassam (2000): Europa ohne Identität. Die Krise der multikulturellen
Gesellschaft. München: Goldmann
Todorova, Maria (1999): Die Erfindung des Balkans. Europas bequemes
Vorurteil (Engl. version [1997]: Imagining the Balkans). Darmstadt: Primus
Wakenhut, Roland (1999): Nationales und europäisches Bewusstsein. Konzeptionelle Reflexionen und empirische Befunde nationaler und europäischer Identität. In: Hahn, Heinz (ed.): Kulturunterschiede. Interdisziplinäre Konzepte zu kollektiven Identitäten und Mentalitäten.
Frankfurt/M: IKO-Verlag für Interkulturelle Kommunikation, 251-270
Weidenfeld, Werner (ed.; 20022): Europa-Handbuch. Gütersloh: Bertelsmann
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Module 1
Unit 3

European integration policy, educational institutions and
problems of the transformation of education in South
Eastern and Central Eastern Europe

After the fall of communism, the countries of Europe and their citizens
have been facing a historical challenge of integrating the “two halves” of
the continent on the grounds of shared values and commitments. The vision
of an economically prosperous Europe founded on the principles of pluralist and parliamentary democracy, human rights and the rule of law, as well
as on its common cultural heritage enriched by diversity, is shared equally
by both the established and the new European democracies. However, in
order to join the EU transition process, countries need to fulfil certain economic and political conditions, such as: a stable democracy, with particular
reference to respect for human rights, the rule of law and the protection of
minorities, the functioning of a market economy and the adoption of common rules, standards and policies that are in accordance with European
laws. In addition, they need to comply with EU education priorities by empowering the citizens to be able to meet the challenges of an open and pluralist knowledge-based economy and society. Since for these countries this
means fundamental and comprehensive social changes that are often hindered by many inherited and transitional problems, the EU provides a number of assistance programmes in different areas, including education.
The major topics of discussion in this Unit encompass: the European integration processes after the fall of communism – the Council of Europe,
OSCE and EU; Post-Summit priorities of the Council of Europe in education; the OSCE and the promotion of the human dimension through education; EU priorities in education and training – employability, active citizenship and personal fulfilment; the EU enlargement policy – major texts, programmes and agencies with special emphasis on education; the burden of
transition – visions, provisions and realities of Central and Eastern European countries; obstacles to change in education – structural, institutional
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and psychological factors; bridging the West-East divide through education
– promoting quality in a lifelong perspective.
V.S.-V.
Selected bibliography:
European educational policies, programmes and initiatives for the countries
of Central and Eastern Europe: Council of Europe; European Union;
OSCE; the World Bank; European Training Foundation; Stability Pact for
South Eastern Europe – Enhanced Graz Process; Soros Foundation i dr.
(see Annex)
European Report on Quality of School Education: Sixteen Quality Indicators (2001): Luxembourg: European Communities
Field, John (1997): European Dimensions: Education, Training and the
European Union. Jessica Kingsley Pub
Glenn, Charles L. (1995): Educational Freedom in Eastern Europe. Cato
Inst. Books
Harrison, Cameron/Baumgartl, Bernd (2001): Stocktaking Research on
Policies for Education for Democratic Citizenship and Management of Diversity in Southeast Europe: Regional Analysis and Intervention Proposals.
Strasbourg: Council of Europe, Doc. DGIV/EDU/CIT (2001)45 Final, Regional Report
Ibanez-Martin, Jose Antonio/Jover, Gonzalo (eds.; 2002): Education in
Europe: Policies and Politics. Kluwer Academic Publishers
OECD Thematic Review
URL: http://www.oecd.org

of

National

Policies

for

Education.

The Road to Stability and Prosperity in South Eastern Europe: A Regional
Strategy paper (2001): The World Bank and the European Commission.
URL: http://www.seerecon.org/RegionalInitiatives
Young People in Changing Societies (2001): Florence: UNICEF Inocenti
Research Centre

30

Core Curriculum for a Master of European Education

Module 1
Unit 4

Globalisation and national educational policies in Europe
– mapping the road for a European educational policy

There is no coherent European educational policy, but there are elements of
a new supra-national framework. There is a great and interesting variety of
national educational policies and there are developments towards a future
structure of a European educational policy.
Globalisation, understood as a process which depends in itself on many
processes on different levels, implies that we have to accept that each nation state is in a process of redefining and reinventing its position within a
global as well as a regional interstate system. The quality of this process
and its results will, to a great extent, determine the future of education in
Europe in each national educational system. This process contains new advantages, new challenges, and new responsibilities.
Each national tradition and educational situation has to be reflected carefully within the new political framework. This framework also defines new
conditions for the competition among nation states. Professional and ethical
codices in a national context have to be related to new concepts of global
values, and global values have to be reinterpreted under cultural, national
traditions. Equally important for the definition of new responsibilities of
national educational policies are the national curricula and the national
learning contexts and all problems related to programmes of teacher training and to the competencies of teachers.
National educational systems and educational situations have been strongly
determined by and connected with the nation state and its power structure.
Vital changes have to be carefully reflected in order to avoid negative results for the nation state and for Europe. Each national educational framework has manifold ideological preconditions and implications and ideology
has always been an important dimension for the structuring of national
educational systems and of education itself. The new challenges should
therefore be carefully reflected as elements of a new responsibility of na31
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tional educational policies and as answers to the question “What will
Europe be?”
The redefinition of national educational policies in Europe will be confronted with questions of basic and functional illiteracy, of the poverty of
children, of the state of teacher training, of the inner and outer framework
of the public educational institutions. Within the nation state as well as in
Europe these questions reach a new individual and collective quality. Similarly important will be ecological problems, developments in the field of
the new communication and information technologies, of virtual education,
and of the dissemination of knowledge within each national society and in
Europe as a whole. At hand are discussions on human rights, on the process
of democratisation, on war and peace, on security and liberal rights, on terrorism and anti-terrorism, and on the question of legal security within and
beyond the national state.
The concept for this unit will allow students to work on and for a new
European identity by confronting the educational policies of nation states
with the challenges of a new European framework, perceived as part of a
developing framework of the world society. In this understanding this unit
might help to cope with implications of the processes of globalisation in the
field of education, educational systems, and educational policies in Europe.
D.K/A.M
Selected bibliography:
Buchberger, Friedrich (1997): Between Traditionalism, Restructuring and
Reconceptualization – Remarks on the Current State of Teacher Education
in the European Union. In: Brusling, Christer/ Nielsen, M. (eds.): Curriculum Problems in Teacher Edication. Proceedings from a NorFa-funded
symposium in Grebbestad, Sweden, August 5-11, 1996. Oslo: University
College, 10-38
Condorcet, Jean Antoine Nicolas de Caritat de (1792): Bericht und Entwurf
einer Verordnung über die allgemeine Organisation des öffentlichen Unterrichtswesens. In: Robert Alt (ed.): Erziehungsprogramme der Fran-

32

Core Curriculum for a Master of European Education

zösischen Revolution. Mirabeau, Condorcet, Lepeletier. Berlin: Volk und
Wissen Verl. 1949, 61-117
Darling–Hammond, Linda (1999): Educating Teachers for the Next Century: Rethinking Practice and Policy. In: Griffin, Gary A. (ed.): The education of teachers (Part I). Chicago: NSSE : Distributed by the University of
Chicago Press
Delors, Jacques (1996): Education: the necessary Utopia. In: Delors,
Jacques (ed.), Learning: The Treasure Within. Report to UNESCO of the
International Commission on Education for the Twenty-first Century. Paris:
UNESCO Publishing, 13-35
Graff, Michael (1996): Zur Bedeutung der Bildung im Prozess der
wirtschaftlichen Entwicklung. In: Kölner Zeitschrift für Soziologie und
Sozialpsychologie 48 (1996) 2, 274-295
Hargreaves, Andy (1994.): Changing teachers, changing times: teachers´
work and culture in the postmodern age. Toronto: OISE Press
Hirtt, Nico (2002): Im Schatten der Unternehmerlobby. Die Bildungspolitik
der Europäischen Komission. In: Widersprüche. Zeitschrift für sozialistische Politik im Bildungs-, Gesundheits- und Sozialbereich (2002) 83,
37-51
IHK (2000): EU-Handbuch zur Bildungspolitik. Themen und Fakten. Duisburg: WAZ-Druck.
Kallós, Daniel / Lindblad, Sverker (eds.) (1994): New policy contexts for
education: Sweden and United Kingdom , Umeå University Educational
Reports (42)
Keiner, Dieter (1997): Bildungspolitik und Weltgesellschaft. Anmerkungen
zu Learning: The Treasure Within. Report to UNESCO of the International
Commission on Education for the Twenty-first Century. In: Tertium Comparationis 3 (1997) 2, 142-152
Keiner, Dieter (1998): Bildungspolitik, Erziehungswissenschaft und die
Weltgesellschaftsperspektive, in: Dieter Keiner, Erziehungswissenschaft
und Bildungspolitik. Frankfurt: Peter Lang, 221-242
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Lohmann, Ingrid (2002): After Neoliberalism. Können nationalstaatliche
Bildungssysteme den ,freien Markt´ überleben? In: Lohmann, Ingrid / Rainer Rilling (eds.): Die verkaufte Bildung. Kritik und Kontroversen zur
Kommerzialisierung von Schule, Weiterbildung, Erziehung und Wissenschaft. Opladen: Leske + Budrich, 89-107
Maheshwari, Amar Nath (2000): Reorienting teacher education for sustainable Development. NCTE (National Council for teacher Education), New
Delhi
Neave, Guy (1992): The teaching nation: prospects for teachers in the
European Community. Oxford : Pergamon Press
OECD (2001): Teachers for tomorrow´s schools: analysis of the World
education indicators – 2001. Paris: OECD
Papadopoulos, George S. (1994): Education 1960-1990. The OECD Perspective. Paris: OECD
Postlethwaite, Thomas Neville (1995): International encyclopedia of national systems of education. In: Postlethwaite, Thomas Neville (ed.): Resources in education. Oxford: Pergamon
Ramirez, Francisco O. / John Boli (1987): The Political Contruction of
Mass Schooling: European Origins and Worldwide Institutionalization. In:
Sociology of Education 60 (1987) 1, 2-17
Schleicher, Klaus (1997): Deutsche Bildungskompetenz in Europa. Wider
die Konzeptionslosigkeit der Bildungspolitik. In: Tertium Comparationis 3
(1997) 2, 103-129.
Thiele, Burkard (2000): Die Bildungspolitik der Europäischen Gemeinschaft. Münster, Hamburg, London: LIT Verlag.
United Nations Educational, Scientific and Cultural Organization (1995
fol.): World education report. Paris: Unesco Publishing
United Nations Educational, Scientific and Cultural Organization (1998):
Teachers andteaching in a changing world. Paris: Unesco Publishing
United Nations Educational, Scientific and Cultural Organization (2000):
The right to education. Paris: Unesco Publishing
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Wahl, Peter (2001): Dienstleistungen im Fadenkreuz neoliberaler Globalisierung. Die GATS-Verhandlungen in der WTO. In: Blätter für deutsche
und internationale Politik 10 (2001), 1208-1217
Wit, Hans de / Knight, Jane A. (1999): Quality and internationalisation in
higher education. Paris: OECD
Selected EU Internet Portals
The information network on education in Europe
URL: http://www.eurydice.org/News/DE/frameset_eulevel.html
The International Award for Young People: EU educational policy 2010
URL: http://www.jugendprogramm.de/netzwerk/szene/368.htm
Focus: EU educational policy
URL: http://planet.gruene.at/planet20/schwerpunkt/EU.html
Students´resistance
URL: http://www.vsp-vernetzt.de/soz/012213.htm
“Public education is not für sale”
URL: http://x-berg.de/proteste/01/12/12/0335202.shtml
PLOTEUS, the Portal of the European Commission “on Learning Opportunities throughout the European Space”
URL: http://www.ploteus.net
Portal supported by the European Commission
URL: http://www.elearningeuropa.info/
Portal of the Directorate-General for Education and Culture of the European Commission
URL: http://europa.eu.int/comm/dgs/education_culture/index_en.htm
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Module 1
Unit 5

Educational systems and their reform in the EU and in
the transition countries of South Eastern and Central
Eastern Europe

The educational system is linked with economy, politics and culture. It
serves their development, and, as such, has to meet their needs, as well as
the needs of the citizens of a united Europe. New educational needs arise
from the development of new technologies, the ever increasing unemployment rate, the need for greater social cohesion which can be achieved by
sharing common European values, and from the need to reduce social exclusion of individuals and particular social groups. That is why the common objectives of European education are permanent employability, competence for active citizenship, the strengthening of social cohesion and a
less intense social exclusion.
Besides the above-mentioned objectives, education in transition countries
has an additional task, namely to facilitate social transition in European
post-communist countries. This social transition comprises the transition
from planned to market economy, from a politically monistic society to a
politically pluralistic (civic) society, and a modernization of value systems
among the young and adult active population. Due to radical changes in the
social context, all transition countries have started structural changes in
their respective educational systems with the aim of harmonizing them with
the educational systems of the EU countries.
There is no unique European educational system as such. There are, however, common objectives and principles of educational policy, which lead
to its gradual structural alignment and which are manifested in the reforms
of national educational systems. This is why the main issues of this Unit
refer to the objectives of contemporary European education, to the conceptual basis of educational policy and the reform of educational systems (the
concepts of lifelong learning and of “the learning society”), to the common
principles of European educational policy, and to the specific circum-
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stances and limitations in the implementation of educational reforms in particular countries, with special reference to the problems of educational reform in transition countries.
N.P.
Selected bibliography:
Adams, D. (1994): Educational planning: Differing models. In: Husén, Torsten/Postlethwaite, Neville T. (eds.): The International Encyclopedia of
Education. Oxford: Pergamon. 3, 1804-1810
A Memorandum on Lifelong Learning (2000). European Commission. Eurostat
Delors, Jacques (ed.; 1996): Learning: The Treasure Within. Paris:
UNESCO
Dohmen, Günther (1996): Lifelong Learning: Guidelines for a modern
education policy. Bonn: Federal Ministry of Education, Science, Research
and Technology
Education
Policy
Analysis:
URL: http://www.oecd.org

Education

and

skills

(2001)

Education for All? (1998): UNICEF
Fägerlind, Ingemar/Saha, Lawrence J. (1989): Education and National Development. Oxford: Pergamon
Farrell, J. P. (1994): Planning education: Overview. In: Husén, Torsten/Postlethwaite, Neville T. (eds.): The International Encyclopedia of
Education. Oxford: Pergamon. 8, 4499-4510
Hidden Challenges to Education Systems in Transition Economies. The
World Bank, Human Development Sector
Legrand, Louis. (1988): Les politiques de l'éducation. Paris: Presses Universitaires de France.
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Rado, Peter. (2001): Transition in Education: Policy Making and the Key
Educational Policy Areas in the Central-European and Baltic Countries.
Budapest: Open Society Institute. Institute for Educational Policy
Schifelbein, E. (1994): Educational planning: Implementation problems. In:
Husén, Torsten/Postlethwaite, Neville T. (eds.): The International Encyclopedia of Education. Oxford: Pergamon. 3, 1821-1825
The Concrete Future Objectives of Education System (2001): Brussels:
Commission of the European Communities
What secondary education for a changing Europe? Trends, challenges and
prospects (1997): Council of Europe publishing
White paper on Education and Training: Teaching and Learning – Towards
the Learning Society (1995): Luxembourg: Office for Official Publications
of the European Communities
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Module 1
Unit 6

The reform of teacher education in the EU and in the
transition countries of South Eastern and Central Eastern
Europe

The efficiency of a system of education greatly depends on the quality of
its teachers. It can be shown that the establishment of teacher education
systems gives a broad insight into what the school system stands for.
Therefore, one of the basic issues of concern for educational experts and
educational authorities is how to improve the national systems of teacher
education as well as in-service training. New professional requirements,
which are the result of globalisation and of the unification of Europe, have
initiated reforms of teacher education in the Member States of the EU.
Nevertheless, a European agreement concerning teacher competencies is
still missing. On the other hand, in transition post-communist countries reforms in teacher education as well as in the entire system of education are
the result of radical political and economic changes and the official changes
in the system of values. For these reasons motives vary in different European regions and countries depending on their political and economic development and their cultural features. However, despite national and regional differences, there is a trend to urge the “harmonization” and standardization for systems of education, which implicitly includes the system
of teacher education. The aim of the so-called Bologna process is not only
to harmonize teacher education and training, but to change and harmonize
the system of university studies, which also includes teacher training systems. At any rate, what does harmonizing really mean in the context of different views?
Thus, the basic aim of this Unit is to inform learners about the systems of
teacher education in different European countries and to make them reflect
on the biography of the teaching profession in a background of differences.
For this purpose, a comparative analysis of the fundamental elements of the
system of teacher education will be presented as well as of the imple-

39

Siegfried Gehrmann / Marianne Krüger-Potratz

mented and planned structural reforms in selected countries of the EU and
transition countries of South Eastern and Central Eastern Europe. The
analysis will comprise the following elements: the duration and/or level of
initial teacher education; the curriculum of initial education (with special
reference to the relationship between specialized courses necessary to acquire competence in a particular school subject and the courses necessary
to acquire professional competence); the basic models of initial teacher
education (concurrent versus consecutive), access to initial teacher training
and selection criteria, and the organization, legislation and content of inservice teacher training. Furthermore, it will include problems of the
changes and transitions concerning the breadth and the limits of professional roles, etc. This analysis will show whether there are common trends
in teacher education in Europe, what the basic differences are in the systems of particular countries and/or regions, and what historical, political
and cultural reasons may underlie them. Moreover, it should enable an understanding of the common and specific unresolved issues, dilemmas and
controversies and give a prediction of the development of initial and lifelong teacher education and training.
V.D./A.H.
Selected bibliography:
Attracting, Developing and Retaining Effective Teachers. Design and Implementation Plan for the Activity (2002)
URL: http://www.oecd.org./pdf/M00036000/M00036418.pdf
Buchberger, Friedrich (1995): Lehrerbildung auf dem Prüfstand.
Beschreibung und Evaluation von Programmen der Lehrerbildung in
Finnland und Österreich. Innsbruck: Studien Verlag
Changes in Education of Teachers in Europe (2002). In: Metodika, 5
(3/Special issue), Zagreb: Teacher Education Academy, University of Zagreb
Darling-Hammond, L. et al. (1999): A License to Teach. Raising Standards
for Teaching. San Francisco: Jossey Bass
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Händle, Christa (1997): Teachers in the Transformation of the School System in German Unification. In: Biddle, B. J./Good, T. L./Goodson, I. F.
(eds): International Handbook of Teachers and Teaching, 2 Volumes.
Dordrecht: Kluwer, 353-410
In-service Training of Teachers in the European Union and the EFTA/EEA
Countries (1995)
URL: http://www.eurydice.org/Documents/training7en/FrameSet.htm
Key data on education in Europe – 2002 edition (2003)
URL:http://www.eurydice.org/Doc_intermediaires/indicators/en/frameset_
key_data.html
Mazurek, Kas/Winzer, Margret A./Majorek, Czeslaw. (eds.; 1999): Education in a global society: a comparative perspective. Needham Heights, MA:
Allyn and Bacon
Neil, Peter/Morgan, Carol (2003): Continuing Professional Development
for Teachers. London: Kogan Page
Recommendation concerning
URL: http://www.unesco.org

the

Status

of

Teachers

(1966)

Terhart, Ewald (2002): Standards für die Lehrerausbildung. Eine Expertise
für die Kultusministerkonferenz. Münster: Zentrale Koordination Lehrerausbildung
The teaching profession in Europe: Profile, trends and concerns. Report 1:
Initial training and transition to working life of teachers in general lower
secondary education (2002)
URL: http://www.eurydice.org/Documents/KeyTopics3/en/FrameSet1.htm
The teaching profession in Europe: Profile, trends and concerns. Report 2:
Teacher supply and demand at general lower secondary level (2002)
URL: http://www.eurydice.org/Documents/KeyTopics3/en/FrameSet2.htm
Thomas, Elwyn (ed.; 2002): Teacher Education. Dilemmas and Prospects.
London: Kogan Page.
URL: http://www.eurydice.org
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Module 2
Unit 1

Education for Human Rights and Civil Society

In a situation of complex and continuous social change, a new purpose of
education becomes the empowerment of the individual for an active, productive and responsible participation in decision-making at the level of local, national and international community, which is at the same time based
on respect for the universal principles of human dignity, the rule of law,
pluralism and peace. These changes initially appeared in the non-formal
sector. The programmes are mainly focused on the development of procedural knowledge and skills, as well as on the acceptance of values that a
person needs to be able to respond efficiently to complex social challenges.
They emerge under different names, such as education for human rights,
international understanding, citizenship, democracy, peace, non-violence,
development, as intercultural, civil, global education, etc. Recently, these
principles have become more and more integrated into national policies and
practices of education leading to an increased co-operation between formal,
non-formal and informal education sectors. In schools, they may be implemented in a cross-curricular way, as part of existing curricula, as special
teaching subjects, methods and techniques of learning etc. Their efficient
implementation largely depends on a solid and continuous preparation of
teachers.
The unit will explore the following issues: the shift in the purpose and
goals of education as an outcome of the 20th century social challenges; education in the international and regional (European, American, African) systems of human rights promotion and protection; the emergence of the idea
of an active and responsible citizen and its impact on education; the rights
of the child, the right to education and the right to human rights education:
a review of international and regional standards, implementation strategies
and monitoring systems; human rights education approaches in Europe:
concepts, policies and practice; critical awareness, partnership and action:
three pillars of empowerment through education; the challenges to human
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rights education: citizenship, pluralism and globalisation; violations of human rights in and through education; human rights of vulnerable groups in
education.
V.S.-V.
Selected bibliography:
Andropoulos, George J./Claude, Richard P. (eds.; 1997): Human Rights
Education for the Twenty-First Century. Philadelphia: University of Pennsylvania Press
Annual report of the Special Rapporteur on the rights to education,
Katarina Tomaševski, submitted in accordance with Commission on Human Rights resolution 2000/9 (2001): New York: United Nations Economic and Social Council, doc. E/CN.4/2001/52
Duerr, Karlheinz./Spajić-Vrkaš, Vedrana/Ferreira Martins, Isabela (2000):
Strategies for Learning Democratic Citizenship. Strasbourg: Council of
Europe, doc. DECS/EDU/CIT (2000) 16
Eide, Asbjorn (ed.; 1995): Economic, Social and Cultural Rights: A Textbook. Dordrecht: Martinus Nijhoff Publishers (2nd revised ed.)
Human Rights Here and Now: Celebrating the Universal Declaration of
Human Rights (1999): New York: AIUSA
Levin, Leah (1996): Human Rights: Questions and Answers. Paris:
UNESCO Publishing
Osler, Audrey/Starkey, Hugh (1996): Teacher Education and Human
Rights. London: David Fulton
Starkey, Hugh (ed.; 1991): The Challenge of Human Rights Education.
Strasbourg: Council of Europe
Symonides, Janusz (1998): Human Rights: New Dimensions and Challenges. Dartmouth: Ashgate
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Reardom, Betty A. (1995.) Education for Human Dignity: Learning about
Human Rights and Responsibilities: A K12 Teaching Resource. Philadelphia: University of Pennsylvania Press
United to Combat Racism: Selected Articles and Standard-setting Instruments (2001). Paris: UNESCO
The Right to Human Rights Education (1999): New York and Geneva:
United Nations
Tibbitts, Felisa (2002): Emerging models for human rights education. In:
International Review of Education, 48, no 3-4, 159-171
Torney-Purta, Judith/Schwille, John/Amadeo, Jo-Ann (eds.; 1999): Civic
Education Across Countries: Twenty-four National Case Studies from the
IEA Civic Education Project. Amsterdam: International Association for
Evaluation of Educational Achievement
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Module 2
Unit 2

Intercultural learning: theoretical and practical dimensions

The idea of linearity, homogeneity, and continuity determines the history of
modern, mono-culturally orientated societies, closely connected with the
project of the national state. Exclusion and a thinking in dichotomies and
the separation of “other” and “self” are among the signatures of these societies. Europe is involved in a process of unification. For this Europe as
part of the one world, however, plurality, discontinuity and heterogeneity
are the keywords, and inclusion and transversal thinking are the most important and decisive dimensions.
What has to be learned is a new way of dealing with difference and dissent.
What has to be achieved are dialogues and interconnections and not uniformity, standardisation and harmony. This asks for a concept of intercultural learning, which allows the confrontation with modes of interpretation
and concepts of normality of one´s own and of others and which, in a reciprocal process, allows to cope with the “other” in the “self” and with the
“self” in the other Intercultural learning includes the questioning of institutional structures and of professional routines connected with these, e.g. in
schools and educational administration systems. These fields are important,
because they tend to hide those dimensions particularly crucial for intercultural learning, and to present structures specifically determined by history
and culture, as unquestionably given by nature, thus producing professionally relevant orientations for everyday life.
The great amount of literature on intercultural learning (resp. intercultural
education) includes research on the relationship of “self” and “other”, on
concepts of intercultural education, and on intercultural learning in schools.
It is the aim of this unit to study central modes of argumentation, to illustrate limitations, to develop criteria for the reflection of intercultural learning processes with reference to projects, and to reflect necessary preconditions for intercultural learning processes.

45

Siegfried Gehrmann / Marianne Krüger-Potratz

The following aspects and dimensions should be among the central subjects
of the unit:
How does strangeness arise, how did the relationship of “other” and “self”
develope, and why did it end up in a relationship of reciprocal exclusion?
What are the discerning dimensions between “strangeness” and “otherhood”? Which are the differences between concepts of “Kulturkunde”, concepts of intercultural learning, anti-racist education, and intercultural
learning? What is the importance of intercultural learning as lifelong learning and as a challenge to educational systems? Which are valuable examples of intercultural learning? Which are their discerning criteria and relevant aspects?
M.K.-P.
Selected bibliography:
Auernheimer, Georg (19952): Einführung in die interkulturelle Eziehung.
Darmstadt: Wissenschaftliche Buchgemeinschaft
Cushner, Kenneth (ed.; 1998): International Perpectives on Intercultural
Education. Mahwah, NJ: Lawrence Erlbaum Associates
Deibl, Helmut (1996): Vom interkulturellen Lernen zum 'Lernen für Europa'. In: Schulen mit europäischem Profil. Berlin: BIL, 151-168
Delors, Jacques (1997): Lernfähigkeit: Unser verborgener Reichtum:
UNESCO-Bericht zur Bildung für das 21. Jahrhundert. Neuwied: Luchterhand
Diehm, Isabell/Radtke, Frank-Olaf (1999): Erziehung und Migration. Eine
Einführung. Stuttgart: Kohlhammer (= Grundriß der Pädagogik, 3)(= Urban
Taschenbücher, 663)
Dovermann, Ulrich/Reiberg, Ludger (ed.; 1998): Interkulturelles Lernen.
Bonn: Bundeszentrale für politische Bildung.(= Arbeitshilfen für die politische Bildung)
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Führing, Gisela (1996): Begegnung als Irritation: ein erfahrungsgeleiteter
Ansatz in der entwicklungsbezogenen Didaktik. Münster: Waxmann.
(= Schriften der Arbeitstelle „Eine Welt, Dritte-Welt-Initiativen“, 3)
Gauß, Rainer/Harasek, Anneliese/Lau, Gerd (eds.; 1994): Interkulturelle
Bildung – Lernen kennt keine Grenzen. Band 1: Eine Einführung (= Schule
und Erziehung). Wien: Jugend & Volk
Hackl, Bernd (ed.; 1993): Miteinander lernen: Interkulturelle Unterrichtsprojekte in der Schulpraxis. Innsbruck: Österreichischer Studienverlag.
Krüger-Potratz, Marianne/Lutz, Helma (2002): Sitting at a crossroads – rekonstruktive und systematische Überlegungen zum wissenschaftlichen
Umgang mit Differenzen. In: Tertium Comparationis. Journal für International und Interkulturell Vergleichende Erziehungswissenschaft 8, no 2, 8192
Ledoux, Guuske/Leeman, Yvonne/Leiprecht, Rudolf (2000): Von kulturalistischen zu pluriformen Ansätzen. Ergebnisse des niederländischen Projekts „Interkulturelles Lernen in der Klasse”. In: Auernheimer, Georg/Dick,
Rolf van/Petzel, Thomas/Wagner, Ulrich (eds.): Interkulturalität im Arbeitsfeld Schule. Empirische Untersuchungen über Lehrer und Schüler.
Opladen: Leske + Budrich, 177-196
Lutz, Helma/Wenning, Norbert (eds.; 2001): Unterschiedlich verschieden.
Differenz in der Erziehungswissenschaft. Opladen: Leske + Budrich
Merkel, Christine/Wulf, Christoph (eds.; 2002): Globalisierung als Herausforderung der Erziehung. Theorien, Grundlagen, Fallstudien. Münster:
Waxmann
Niedersächsisches Kultusministerium (ed.; o.J. [2001]: Sichtwechsel. Weg
zur interkulturellen Schule. Hannover: Niedersächsisches Kulturministerium
URL: http://nibis.ni.schule.de/ikb/ikbhandbuch.pdf
Nielsen, Skovegaard (1995): Cultural diversity and identity in Europe. In:
Sixty-first European Teachers' Seminar on educational resources for teach-
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ing about Europe in schools. Strasbourg: Council for Cultural Cooperation, 44-48
Nóvoa, António (1996): The construction of the European: changing patterns of identity through education. In: Professionalization and education.
Helsinki: University, S. 28-51
O'Dwyer, Tom (1997): Pluralism in the European Union. In: Pluralism in
education. Dublin: City University, 87-94
Stolcke, Verena (1995): Talking culture: new boundaries, new rhetories of
education in Europe. In: Current Anthropology 16, no 1, 1-23
Watts, Richard J. / Smolicz, Jerzy J. (eds.; 1997): Cultural Democracy and
Ethnic Pluralism Multicultural and multilingual policies in education.
Frankfurt/Main: Peter Lang (= Cross-Cultural Communication, 5)
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Module 2
Unit 3

Minorities and education in Europe

The long and conflict-ridden history of the exclusionary social intercourse
with autochthonous (indigenous) as well as allochthonous (immigrated)
minorities usually begins with the emergence and development of the national state.
The national school and the development of general compulsory education
played a central role in this process. Notwithstanding the differences between the various European countries and historical epochs, there is no
doubt that the languages and cultures of the autochthonous minorities had
been suppressed and ignored until the second half of the 20th century. Furthermore, some contemporary crises have demonstrated that processes of
linguistically or ethnically legitimated exclusions may – under certain conditions – be reactualized even today.
School was one of the decisive instruments in institutionalizing the following formula: One human – one language/one territory/one state/one people
and the connected (national) ideologies. Limited linguistic and cultural
rights were granted to autochthonous minorities, only if they were territorially bound. Allochthonous minorities had no specific linguistic or cultural
rights as foreigners or naturalized citizens.
As foreigners, they were allowed under certain conditions – and if they disposed of the financial means – to establish public schools in their own language or they were allowed to attend state schools in as much as there were
respective intergovernmental agreements.
In the second half of the 20th century this began to change in most European countries and beyond. It is generally and widely accepted today as a
socio-cultural normality that people grow up in multilingual settings. The
children and juveniles of foreign nationals (of the allochthonous minorities)
are usually subject to compulsory education, and, slowly, language learning
strategies have been developed to cope with problems due to different and
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coexisting mother-tongues. Furthermore, following initiatives of UNESCO
and European authorities, allochthonous children and juveniles are nowadays allowed to practice to some extent their own culture and language in
public/state schools.
Another important aspect is that intercultural learning and education is increasingly interpreted to be more than a compensatory offer for immigrant
children and juveniles on the one hand and an exercise in tolerance for the
autochthonous majority on the other. Rather, intercultural learning and
education is seen as a transversal educational challenge, equally relevant
for immigrants and autochthones, and this includes, of course, education
for Europe.
Still, the 200 year-old history of the construction of national educational
systems which for a very long time was clearly geared towards monocultural and mono-linguistic structures, contents and didactics can still be
felt today.
The aim of this unit is, firstly, to get acquainted with the history of educational policies with regard to linguistic-cultural heterogeneity and, furthermore, to show how and where this historical legacy is still affecting the
present. Secondly, recent and current changes in the legal arrangements for
and the actual practices of the use of languages and cultures of the old
autochthonous and new allochthonous minorities will be emphasized.
Thus, the following issues should be addressed in this unit: What has been
the history of educational policies with regard to ethnic, cultural and linguistic minorities? How have these policies affected rules, structures and
the curriculum? What are the changes to be observed? Are there any trends
towards wider inclusion, or are new patterns of exclusion emerging? Are
there any signs of a democratization of the relationship between minorities
and majorities? What are recent national, regional and European trends regarding the socio-cultural inclusion of minorities (e.g. Sinti and Roma)?
M.K.-P./A.H./D.K.
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Selected bibliography:
Bachmaier, Peter (ed.; 2003): Nationalstaat oder multikulturelle Gesellschaft? Die Minderheitenpolitik in Mittel- und Südosteuropa im Bereich
des Bildungswesens 145-2002. Frankfurt/Main: Peter Lang
Churchill, Stacy (1996): The decline of the nation-state and the education
of national minorities. In: International review of education 42, no 4, 265 –
290
Deslandres, Marielle (ed.; 1990): Langues et droits de l'homme. (Themenheft). Les Langues modernes 84, no 2
Evans, Dave (eds.; 1997): Human rights education in Europe. Research in
educational law, curricula and textbooks. Freiburg i.Br.: Fillibach
Geerlings-Diel, Axel/Sander, Günther (eds.; 1997): Kulturen und Sprachen
von Minderheiten in Europa. Deutschland, Italien, Schweden, Schweiz,
Spanien. Rheinfelden: Schäuble. (= Studien zur Vergleichenden
Sozialpädagogik und Internationalen Sozialarbeit, 13)
Gogolin, Ingrid/Neumann, Ursula/Reuter, Lutz-Rainer (eds.; 2001):
Schulpolitik für Kinder aus Minderheiten. Münster: Waxmann (= Interkulturelle Bildungsforschung)
Gomolla, Mechtild (2000): Ethnisch-kulturelle Zuschreibungen und
Mechanismen institutionalisierter Diskriminierung in der Schule. In: Attia,
I./Marburger, Helga (eds.): Alltag und Lebenswelten von Migrantenjugendlichen. Frankfurt/Main: IKO-Verlag, 49-90
Groof, Jan de/Fiers, Jan (eds.; 1997): The legal status of minorities in education. Leuven u.a.: Acco
Gundara, Jagdish (1997): Inclusion and exclusion in Europe. In: Dieckmann, Bernhard: Violence: racism, nationalism, xenophobia. Münster:
Waxmann, 115-126
Hansen, Georg (2003): Pluralitätsrhetorik und Homogenitätspolitik. In:
Gogolin, Ingrid/Helmchen, Jürgen/Schmidt, Gerlind (eds.): Pluralismus
unausweichlich. Blickwechsel zwischen vergleichender und interkultureller
Pädagogik. Münster: Waxmann, 59-73
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Hofmann, Rainer (1995): Minderheitenschutz in Europa. Völker- und
staatsrechtliche Lage im Überblick. Berlin: Mann
Kimminich, Otto (20007): Minderheitenschutz. In: Kimmich, Otto (ed.):
Einführung in das Völkerrecht. Tübingen: Franke Verlag. (= UTB, 469)
Kremnitz, Georg (1997): Die Durchsetzung der Nationalsprachen in Europa. Münster: Waxmann. (= Lernen für Europa, 5)
Krüger-Potratz, Marianne/Jasper, Dirk/Knabe, Ferdinande (1998): „Fremdsprachige Volksteile“ und deutsche Schule. Schulpolitik für die Kinder der
autochthonen Minderheiten in der Weimarer Republik. Ein Quellen – und
Arbeitsbuch. Münster: Waxmann. (= Interkulturelle Bildungsforschung, 2)
Krüger-Potratz, Marianne (2000): Schulpolitik für „fremde Kinder”. Eine
Schule, die die „eigene Art Schützt und die fremde achtet” – ein Kapitel
aus der Geschichte der nationalen Schule im Umgang mit sprachlicher und
kultureller Differenz. In: Gogolin, Ingrid/Nauck, Bernhard (eds.): Migration, gesellschaftliche Differenzierung und Bildung. Opladen: Leske +
Budrich, 365-384
McLean, Martin (1994): Minorities and education in Europe. Implications
of economic union and political realignment. In: Multiculturalism and the
state. London: University of London, 11-20
Liégeois, Jean-Pierre (1988): Die schulische Betreuung der Kinder von
Zigeunern und Reisenden. Eine vergleichende Analyse. Kommission der
Europäischen Gemeinschaften./Centre de Recherches Tsiganes (eds.). Luxemburg: Amt für amtliche Veröffentlichungen der Europäischen Gemeinschaften
Skutnabb-Kangas, Tove/Phillipson, Robert (1996): Minority workers or
minority human beings? A European dilemma. In: International review of
education, 42, no 4, 291-307
The Lesser used Languages and Teacher Education. Towards a promotion
of the European Dimension
URL:http://www.arbedkeltiek.com/sazneg/books/lesser_used.htm
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Tomlinson, Sally/Craft, Maurice (eds.; 1995): Ethnic Relations and Schooling- Policy and Practice in the 1990s. London: Athlone Press
UNICEF (1998): Education for all? Florence: UNICEF (Regional monitoring report)
Watts, Richard J./Smolicz, Jerzy J. (eds.; 1997): Cultural democracy and
ethnic pluralism. Multicultural and multilingual policies in education.
Frankfurt/Main: Peter Lang. (= Cross Cultural Communication. 5)
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Module 2
Unit 4

The European dimension in general and vocational
schools

Since the signing of the Maastricht Treaty in February 1992 the concept of
the European Dimension in education has been intensely debated.
Preparatory work of the education minister conference of the European
Community between March 1988 and October 1991 led to articles 126 to
128 of the Maastricht Treaty which create a wide framework for a stronger
European perspective of supranational and national educational policies.
and programmes.
The main aims of the introduction of the concept of a European Dimension
are:
• The strengthening of knowledge as an economic resource,
• The fostering of the variety of cultures in Europe,
• The promotion of a European Community consciousness,
•

The securing of human rights and democratic values.

The institutions of the European Union and the Council of Europe place
different emphasis on the development of a European Dimension in
schools. While the view of the EU focuses particularly on the development
and homogenization of qualifications and examinations between and
among member states (and those awaiting accession) the activities of the
Council of Europe, traditionally addressing Europe in a wider institutional
and geographical sense, concentrate on the contribution of education to the
cultural and political integration of the shared European values. Both European institutions accept the primary role of national competences in school
matters and curriculum design (subsidiarity). The actions which the individual states have taken on in the development of the European Dimension
can easily be checked out in the portrayal of the national education systems
in the European information net ‘Eurydice’ in the internet.
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The areas of activity of the European Dimension in schools take on many
forms, they include subject teaching (in this context the social sciences, history, languages, arts and music need to be stressed), pupil exchanges and
school partnerships (including study trips abroad and shared international
learning aims promoted by the ‘Socrates’ programme), the running of competitions (e.g. Europe @t school of the European Movement), the development of e-learning projects (e.g. the ‘Comenius’ programme) and the
development of schools with a European profile (European schools).
The aim of the unit is to inform the participants about the existing and
evolving educational programmes and activities with an explicit European
orientation. The participants will acquire basic competences as facilitators
in the transfer of didactic-methodical strategies and for initiation and
follow-up of school-based activities.
Besides addressing technical issues of teaching and learning, organization
and administration the contents of this unit shall also deal with structural
questions concerning the realization of the European Dimension such as:
How can we cope with our limited competences in our efforts to develop
European learning aims and curricula? How can Europe avoid a twofold,
substantial danger: to establish lines of demarcation towards Third World
countries and towards the United States of America? How do European
educational policies relate to global educational policies and priorities
(UNESCO)? How might we be able to pursue bottom-up activities and initiatives in view of the prevailing top-down strategies of implementation?
How can integrative and pluralistic perspectives be combined? Is it necessary to define the soft category European Dimension more precisely?
H.-J.v.O.
Selected bibliography:
Bundeszentrale für politische Bildung (ed.; 1994): Lernen für Europa. Neue
Horizonte der Pädagogik. Bonn: Bundeszentrale für politische Bildung
Evans, Dave (ed.; 1997): Human rights and values education in Europe.
Freiburg i. Br.: Fillibach
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Fürst, Andreas (1999): Die bildungspolitischen Kompetenzen der Europäischen Gemeinschaft. Umfang und Entwicklungsmöglichkeiten. Frankfurt/Main: Peter Lang
Holz, Oliver (1999): Zur Situation der schwedischen Grundschule unter
besonderer Berücksichtigung der Integration der europäischen Dimension
in das Bildungswesen. Hamburg: Dr. Kovac
Kommission der EU (ed.; 1995): Weißbuch zur allgemeinen und beruflichen Bildung. Lehren und Lernen. Auf dem Wege zur kognitiven Gesellschaft. Luxemburg: Amt für Veröffentlichungen der Europäischen Gemeinschaften
Mickel, Wolfgang W. (1993): Lernfeld Europa. Opladen: Leske + Budrich
Schäfer, Ulrich (1994): Europäische Gemeinschaft und das Bildungswesen.
Frankfurt/Main: Verlag für Wissenschaft und Bildung [mit Bibliographie
der Literatur bis 1993]
Schleicher, Klaus (ed.; 1993): Zukunft der Bildung in Europa. Nationale
Vielfalt und europäische Einheit, Darmstadt: Wissenschaftliche Buchgesellschaft
Shennan, Margaret (1991): Teaching Europe. London: Cassell
Weber, Peter et al.: Europa als multimediales Lernfeld. Virtuelles Seminar
des Instituts für Vergleichende Erziehungswissenschaft der Universität
Hamburg
URL: http://www.erzwiss.uni-hamburg.de/Inst02/virtsem.htm (Stand:
7.1.2003)
Zentrum für Europäische Bildung: Europe @t school. Internet Award
Scheme
URL: http://www.europäische-bewegung.de/schule_es/body.html (Stand:
07.01.2003)
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Module 2
Unit 5

The European dimension in the national systems of
teacher training

Teacher training in the various countries of Europe is, in a variety of ways,
closely linked to the historically relatively recent formation and development of modern nation states and their public/national school systems.
With the stepwise introduction of compulsory education in public/state
schools, not only schools but also the teaching profession became intertwined with the evolving concept of sovereign statehood.
Up to the present day these national histories continue to be embodied in
the structure als well as the contents of teacher training courses; and this is
one of the reasons why it is proving difficult to establish a European Dimension, more generally, an international dimension in basic teacher training.
Typically, and despite all the political declarations from the worldwide,down to the national level, stressing the importance and relevance of
strengthening the international and intercultural orientation of teacher training, the institutionalization of such units is limited to a number of small
supplementary courses, some model projects and some specialized offers in
the context of inservice-training.
This unit shall address the following problems and issues: In what forms
and with which aims is the European Dimension referred to in the context
of international and national teacher training courses and projects? Are the
relevant qualifications assumed to emerge via the setting of common standards or are explicit and detailed provisions regarding the qualification
processes deemed necessary? Is the requisite knowledge mainly focused on
the technical and organizational level of individual performance and mastering in the context of otherwise accepted and taken for granted attitudes
and routines of individuals and education systems? To what extent are there
teaching and learning components, at the level of basic teacher training and
that of structured inservice-training and further education, aiming at and
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elucidating basic socialization and value patterns of the individual teachers
as agents in social spaces which constrain them on the one hand and can be
actively influenced by them on the other? What is the relationship between
concepts of “multilingualism” (bilingualism) and “multicultural orientation”? Is the mastery of more than one language, school-based foreign language learning, the use of a foreign language as a languageof instruction
equivalent with or a contribution towards the improvement of intercultural/European competences in civics, history, the social sciences?
J.H.
Selected bibliography:
Allemann-Ghionda, Cristina (1999): Die Vielfalt der Sprachen und Kulturen – eine Chance für die Reform der Lehrerbildung? In: Babylonia 7, no
2, 55-58
Arbeitsgruppe „Erziehung und Bildung“ [der Länder am Oberrhein]. [zu:
Förderung von Zweisprachigkeit, Europa-Lehramt und Euregio-Zertifikat]
URL: http://www.oberrheinkonferenz.de/eduform.htm (Stand 28.05.2001)
Bayer, Manfred/Carle, Ursula (eds.; 1997): Brennpunkt Lehrerbildung.
Strukturwandel und Innovation im europäischen Kontext. Opladen: Leske
+ Budrich
Beernaert, Yves/Dijk, Hans von/Sander, Theodor/Commission of the European Communities/Network of Teacher Training Institutions (eds.; 1993):
The European Dimension in Teacher Education. Herent: Nijs
Buchberger, Friedrich/Buchberger, Irina (1999): Europa-Kompatibilität der
Lehrerausbildung in Deutschland. In: Materialband zum Abschlußbericht
der von der Kultusministerkonferenz eingesetzten Kommission: Perspektiven der Lehrerbildung in Deutschland. Bonn (Mimeo)
Dragonas, Thalia/Askouni, Nelly/Kouzelis, Gerassimos (1996): Initial intercultural teacher education: the singular, non-contradictory identity contested. In: Beyond one's own backyard. Athens: Society for the Study of
Human Sciences, 95-104
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ETUCE (European Trade Union Committee for Education)/Teacher Education in Europe. Brüssel (dt: Europäisches Gewerkschaftskomitee Bildung
und Wissenschaft (EGBW/eds.; 1994): Die Lehrerbildung in Europa. Brüssel
EUNIT (European Network of Intercultural Teacher Training)/Reich,
Hans-Heinz (eds.; 1998): Qualifikationen für das Unterrichten in
mehrsprachigen Schulen/Skills and abilities required for teaching in multilingual schools/Kwalificaties voor het onderwijzen in meertalige scholen.
Münster: Waxmann
European Trade Union Committee for Education/Comité Syndical Européen de l‘Education/ Europäisches Gewerkschaftskomitee für Bildung
und Wissenschaft (CSEE/ETUCE) [o.J.] (2001): Teacher education and
supply in Europe: A time for action. An ESTUCE statement on the future
of teacher education in Europe. (Draft; ref. 7606; 9 S.) Bruxelles (Mailto:
secretariat@csee-etuce.org)
Gagliari, Raul (ed.; 1995): Studies in comparative education. Teacher training and Multiculturalism. Paris: UNESCO/International Bureau of Education
Keuffer, Josef/Oelkers, Jürgen (2001): Hamburger Kommission Lehrerbildung. Weinheim: Beltz
Lutz, Helma/Leiprecht, Rudolph (2003): Heterogenität als Normalfall. Eine
Herausforderung für die Lehrerbildung. In: Gogolin, Ingrid/Helmchen, Jürgen/Schmidt, Gerlind (eds.): Pluralismus unausweichlich. Blickwechsel
zwischen vergleichender und interkultureller Pädagogik. Münster: Waxmann, 115-127
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Module 3
Unit 1

Learning about Europe through traditional and new media

The Unit will give an overview of the development of European film and
television. The structure of television programmes and the representation of
European production will be analysed in detail using examples from German and Croatian TV channels. The presence of Europe on foreign, extraEuropean television will also be observed in the examples of some American TV channels. To what extent does television connect particular cultures and European nations and how does it influence European multiculturalism? What is the role of the Euroimages fund and the international organization AVE in European co-productions and audio-visual media? How
important is the European Film Academy as an integral part of European
culture?
European film still has a position of secondary importance in relation to the
domination of the American film industry. This Unit will deal with the development of European film from its beginnings to the present day in the
context of the history of film in general and with special reference to the
contrast between Hollywood and Europe and between genre- and authorcinematography. How strong is the influence of European film on American cinematography (especially German and French authors)? In what way
has American film changed European cinematography?
The Unit will include a comprehensive view of the place of European film
in education, in subjects of media culture and in other school subjects; it
will also study and evaluate syllabi and curricula, discover how much can
be learned about Europe, its culture and nations by using media, film and
television, and reflect on how media syllabi should be changed and enriched with new contents of a European orientation. The contribution of
migrants to European film and their influence in bringing together different
cultural horizons will be analysed and exemplified through the German
film industry.
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If the European film exists at all, what are its characteristics? What are the
specific qualities of the German, French, Italian and other European film
industries: their topics, approaches, directing style and world-view? What
does European film mean to the European audience? Can it compete with
American film, and if so, how can it compete?
The Unit will encompass the complexity of the phenomenon of both European television and European film, the thematic orientation and the specific
qualities of European film as well as its representation in the TV programme, the cinema repertoire and in media syllabi in schools. The importance of co-productions in the European cultural context and their interrelation will be analysed. The notions of European film, European television
and the film author will be explored. Finally, the question will be raised
about whether it is possible to speak about European television and film at
all within today’s trends towards globalisation, and the role will be examined of each particular national cinematography.
K.M.
Selected bibliography:
Blum, Heiko/Blum, Katharina (1999): Gesichter des neuen deutschen
Films, Stuttgart: Heyne
Chielino, Carmine (2000): Interkulturelle Literatur in Deutschland: ein
Handbuch. Stuttgart: Metzler
Felix Jürgen/Grob, Norbert (2002): Die Postmoderne im Kino. Marburg:
Schüren Presseverlag
Fischer, Robert/Hembus, Joe (1989): Der neue Deutsche Film 1960-1980.
München: Goldmann
Gomery, Douglas (1991): Movie History. A Survey. London: Wadsworth
Hayward, Susan (1993): French National Cinema. London: Routledge
Harcourt, Peter (1974): Six European Directors. Harmondsworth: Penguin
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Helbig, Jörg (1999): Die Geschichte des britischen Films, Stuttgart:
Metzler
Kogel, Jörg-Dieter (1990): Europäische Filmkunst. Frankfurt/Main: Fischer
Kracauer, Siegfried (1979): Von Caligari zu Hitler. Frankfurt/Main:
Suhrkamp
Mioc, Petra (2002): Das junge französische Kino. St. Augustin: Gardez
Verlag
Nowell-Smith, Geoffrey (1966): The Oxford History of World Cinema.
New York: Oxford University Press
Schanze, Helmut (1998):Europäische Kinokunst in Zeitalter des Fernsehens. Stuttgart: Fink
Tasker,Yvonne (1993): Spectacular Bodies. Gender, Genre, and the Action
Cinema. London/New York: Routledge
Taylor, Philip M. (1988): Britain and the Cinema in the Second Wolrd
War. London: Macmillan
Urlich, Gregor/Patalas, Enno (1973): Geschichte des Films. München:
Bertelsmann
Toeplitz, Jerzy (1975-1991): Geschichte des Films. Berlin: Henschelverlag
Woodhead, Christine (1989): Turkish Cinema: An Introduction. London:
SOAS
Internet pages
The American film page (most detailed Internet page containing information on authors, films, cinematographies, film reviews, etc.)
URL: http://www.imdb.com
The Austrian film museum (Austrian film archives with all the relevant
data on Austrian cinematography)
URL: http://www.filmmuseum.at
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The Library HFF Konrad Wolf (important German library at the College
for Film and Television)
URL: http://www.bibl.hff-postdam.de
The British Film Institute (relevant information on the past and present of
British film)
URL: http://www.bfi.org.uk
Film reviews (database of film reviews written by outstanding film critics)
URL: http://www.mrqe.com
The Institute for Media Pedagogy (home page of the Institute with numerous useful links to other relevant pages)
URL: http://www.jff.de
The German Film Institute (information on the past and present of German
cinematography)
URL: http://www.deutsches-filminstitut.de
Selected film pages (film page with a number of useful links on film, television and other media)
URL: http://www.cinema-sites.com
The Italian film search engine (page containing information on Italian
cinematography and links to pages of all world film museums, archives and
libraries)
URL: http://www.library.uiuc.edu
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Module 3
Unit 2

Media competence and projects of virtual learning for
children and adults

The aim of this unit is to achieve improvement in the learners’ media competence with special reference to the use of the Internet in education, particularly in the area of virtual learning of children and adults. After the long
dominance of the teaching model established by Komensky over three
hundred and fifty years ago, new teaching and learning models are taking
over. They are the result of the new media environment in which we live
and of new ideas of multimedia didactics. Therefore it is important for educational experts to work on the improvement of their own competences in
new teaching and learning conditions.
There are four dimensions of media competence: media criticism (Medienkritik), media audience (Medienkunde), the use of media (Mediennutzung) and media development (Mediengestaltung). In media criticism
three aspects can be observed: the analytical, the reflexive and the ethical.
Besides media criticism, an important role is played by media users who
are interested in the informative dimension and in the application of media
(For what purpose can I use media?). Media critics and media users implicitly include the dimension of mediation (Vermittlung). The use of media
can be observed from two points of view: a) receptive and b) interactive.
The area of media development can be seen both as an innovative and creative development. The study of media competence can be extended to social discourse, or, in other words, to the influence of media on the social
environment (the economic, cultural and aesthetic aspect).
All primary schools, secondary schools and universities in Europe will
soon be connected to a computer network and numerous educational projects will enable the establishment of a wide network of learning communities. All relevant libraries and other institutions directly or indirectly promoting learning will be accessible on the Web. In this unit, learners will
represent a virtual learning community using teleconferences, on-line learn-
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ing, search engines, establishing contacts with their mentors and colleagues, etc.
Within this unit learners will study and evaluate programmes and projects
of virtual learning for children and adults, projects concerning the formal
and informal learning of children and adults and projects related to university studies. They will also become acquainted with evaluation research
carried out in order to examine the quality and efficiency of virtual learning
projects.
The main issues to be covered in this unit are: What are the specific qualities of the media environment of young people and adults at the beginning
of the 21st century? How does the Internet influence the organization of the
learning process for children and adults? To what extent and how does distance education change the physiognomy of the traditional teaching process and the term “school”? To what extent has the traditional notion of distance education changed with the appearance of the Internet? In which areas has virtual learning proved more efficient than other didactic solutions?
What are the characteristics of a good-quality model of virtual learning?
How do parents’ and students’ roles change with the appearance of the
Internet and in situations which require virtual learning? What is the relationship between the possibility of virtual learning and the implementation
of the aims of multicultural education and the European dimension in education? How can the Internet contribute to the realization of the concept of
multicultural education and a multicultural Europe? What kind of hardware
is available in designing modern models of virtual learning?
M.M.
Selected bibliography:
Baacke, Dieter (1997): Medienpädagogik. Tübingen: Niemeyer
Baacke, Dieter (1999): „Medienkompetenz als zentrales Operationsfeld
von Projekten“. In: Handbuch Medien – Medienkompetenz: Modelle und
Projekte. Bonn: Bundeszentrale für politische Bildung, 31-35
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Barker, Philip/Rebelsky, Samuel (eds.; 2002): ED-Media 2002. World
Conference on Educational Multimedia, Hypermedia & Telecommunications, June 24-29, 2002, Denver, Colorado/USA. Norfolk: Association for
the Advanced of Computing in Education (AACE)
URL: http://www.aace.org
URL: http.//www.aace.org/reviewpolicy.htm
Dörr, Günter/Jüngst, Karl G. (1998): Lernen mit Medien: Ergebnisse und
Perspektiven zu medial vermittelten Lehr- und Lernprozessen. München:
Juventa Verlag
Hamm, Ingrid (ed.; 2001): Medienkompetenz: Wirtschaft – Wissen – Wandel. Gütersloh: Bertelsmann
Issing, Ludwig J. (1994): From Instructional Technology and Multimedia
Didactics. In: Educational Media International, 31, no 3, 171-182
Issing, Ludwig J./Klimsa, Paul (eds.; 2002): Information und Lernen mit
Multimedia und Internet. Weinheim: Beltz Verlag
Jolliffe, Alan/Ritter, Jonathan/Stevens, David (2001): The Online Learning
Handbook – Developing and Using Web-Based Learning. London: Kogan
Page
Keegan, Desmond (2002): The future of learning: from eLearning to
mLearning. ZIFF Papiere 119, Hagen: Zentrales Institut für Fernstudienforschung, FernUniversität
Lockewood, Fred/Gooley, Anne (2001): Innovation in Open & Distance
Learning – Successful Development of Online and Web-Based Learning.
London: Kogan Page
Maier, Wolfgang (1998): Grundkurs Mediendidaktik Medienpädagogik,
Weinheim: Beltz Verlag.
Matijević, Milan (1999): Multimedia and Internet – New Challenges in
Media Didactic. MIPRO“99 – 22nd International Convention. Opatija: MIPRO, 159-162
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Peters, Otto (ed. 2001): Learning and Teaching in Distance Education –
Pedagogical Analyses and Interpretations in an International Perspective.
London: Kogan Page
Porter, Lynnette, R. (1997): Creating the Virtual Classroom – Distance
Learning with the Internet. New York: John Wiley & Sons
Schaumburg, Heike./Issing, Ludwig J. (2002): Lernen mit Laptops. Ergebnisse eine Evaluationsstudie. Gütersloh: Bertelsmann
Velički, Vladimira/Matijević, Milan (1997): Multimedia Approach to Children's Literature: Possibilities and Limits. School Education in the Information Society (Open Classroom II: Conference), Athena: Kastaniotis Editions, 119-126
Internet pages
The Open University
URL: http://www.open.ac.uk
The Open University admitted its first students in 1971. It is the UK's largest university, with over 200,000 students and customers. The OU represents 22% of all part-time higher education students in the UK. This site
contains information about the programs of this UK's largest institution for
virtual learning and numerous links with similar institutions.
Distance Education Web Sites – University of Maryland University College
URL: http://www.umuc.edu
The university offers bachelor’s degrees with a choice of 22 majors and 37
minors. UMUC’s Graduate School offers 17 master’s degrees and three
executive master’s programs, in addition to having one of just a few doctor
of management programs in the United States. In addition to degree programs, UMUC offers a broad array of career enhancing undergraduate
and graduate certificate programs, with most available online, as well as
executive training programs geared towards middle and upper level managers.
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Fernuniversität Hagen, Germany
URL: http://www.fernuni-hagen.de
The only university in Germany to offer a university study which can be
completed from one's own work place. It comprises undergraduate and
graduate studies and offers a variety of learning materials and various
ways of communication combining scientific and practically-oriented research. This virtual university represents a new dimension of the university
of the future by offering a constantly increasing number of learning possibilities on the Net.
EDEN
URL: http://www.eden.bme.hu
European Distance Education Netvork – EDEN is the only European organisation where membership is open to anyone – both institutions and individuals – with an interest in open and distance learning. The site contains
information on conferences related to distance learning and links to a
number of institutions of distance learning in Europe.
ICDE
URL: http://www.icde.org
International Council for Open & Distance Education The International
Council for Open and Distance Education (ICDE) is the global membership organisation of educational institutions, national and regional associations, corporations, educational authorities and agencies in the fields of
open learning, distance education, and flexible, life-long learning. The site
offers useful information concerning international conferences on distance
education and on related publications.
Virtual University Projects
URL: http://www.ccon.org/hotlinks/vedu.html
The site contains an overview, descriptions and links to numerous university projects on distance education.
Journal of Technology Education
URL: http://scholar.lib.vt.edu/ejournals/JTE
On-line issues of the journal published since 1989 (in HTML and PDF
format).
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Journal of Computing in Higher Education
URL: http://www.jchesite.org
An overview of the contents of the journal from 1995 to the present day.
University of Wisconsin Distance Learning Clearinghouse
URL: http://www.uwex.edu/disted/home.html
The Distance Education Clearinghouse is a comprehensive and widely recognized Web site bringing together distance education information from
Wisconsin, national, and international sources. New information and resources are being added to the Distance Education Clearinghouse on a
continual basis. Catalogues and dictionaries on distance education as well
as links to databases on distance education can be found on this site.
Journal of Interactive Media in Education
URL: http://www-jime.open.ac.uk
The site contains interesting texts on interactive multimedia. The journal
was established in 1996 and publishes original texts and discussions concerning interactive media.
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Module 3
Unit 3

Distance learning: intercultural communication via Internet Learning – a new challenge

New media are suitable for offering universities and schools learning contexts in which communicative and co-operative activities of institutional
learning are freed of any space and time boundaries. In such a way, conditions are created for teaching events that bridge borders between learning
about different cultures (Distance Learning). Furthermore, new media enable direct and immediate contact with conversation partners from foreign
cultures by means of such teaching events. Unlike traditional learning offered at school and university, the encounter with the foreign is not limited
to the level of theoretical reflection or indirect media transmission via image, text or sound material. It happens directly in an intercultural contact
via e-mail or chat, in other words, through the common discovering of texts
by culturally and nationally different groups of learners. Such forms of intercultural interaction should support an understanding of the foreign and
intercultural learning.
Based on case studies, the Unit examines the structural conditions under
which the potential of new communication technologies can be used for
intercultural learning processes. The Unit also tackles the question of how
to organize distance-learning events in order to make intercultural understanding between culturally and nationally different student groups on the
Internet really happen. Guiding questions include: the virtuality and limitlessness of time and space on the Internet versus the concrete time and
space experience of learners at a certain place, the problem of foreign language communication on the Internet as opposed to mother-tongue related,
cultural patterns of meaning, the anonymity of learning via the Internet in
relation to the emergence of stereotyping and other forms of communication freed of the compulsions of traditional teaching, demands by learners
and new task areas for teachers as moderators of intercultural learning
processes, the issue of quality and measurability of learning on the Internet,
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the organisation structure of intercultural Internet events and the role of
English as a global Internet language in understanding foreign cultures.
The Unit presents and explains these questions in the light of the development of a “new learning culture” under the influence of new media as repeatedly stressed by media experts. What are the challenges new media
present for learning and teaching at schools and universities? Which potentials of new media can be profitable and how should one imagine a new
Internet-based learning culture that implies intercultural understanding as
one of its key features?
The basis of the Unit is the analysis of concrete distance learning projects
(including Internet platforms) which will be given to the learners as a collection of working materials.
S.G.
Selected bibliography:
Bredella, Lothar (2001): Interkulturelles Verstehen als Schlüsselqualifikation. Überlegungen zu einem Landeskundeseminar über The Civil Rights
Movement in den USA. In: Zeitschrift für Fremdsprachenforschung, 12,
no1, 1-37
Donath, Reinhard (1997): „Ja lernen denn die Schüler bei E-Mail-Projekten
überhaupt etwas?“. In: In: Donath, Reinhard/Volkmer, Ingrid (eds..). Das
transatlantische Klassenzimmer. Hamburg: Körber-Stiftung, 261-269
Ehrig, Detlef (ed.; 1991): Places and Perspectives: About Stereotypes (Dokumentation eines E-Mail-Projekts). Leer: Ubbo-Emmius Gymnasium
Encarnacao, José/Leidhold, Wolfgang/Reuter, Andreas (2000): Szenario:
Die Universität im Jahre 2005. In: Bertelsmann Stiftung/Heinz Nixdorf
Stiftung (eds.): Studium online. Hochschulentwicklung durch die neue Medien. Gütersloh: Bertelsmann, S. 17-29
Fischer, Gerd (1994): The semantics of culture: Communication and miscommunication in the foreign language classroom. In: Crouse, G. (ed.):
Meeting New Challenges in the Foreign Language Classroom. Report of
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Central States Conference on the Teaching of Foreign Languages. Lincolnwood, IL: National Textbook Company, 67-77
Gehrmann, Siegfried/Kerkmann, Markus/Young, Brigitte (2003): Interkulturelles Lernen im virtuellen Raum- Chancen und Probleme grenzüberschreitender Hochschullehre durch Distance Learning. Erfahrungen aus
zwei Distance Learning Seminarkooperationen der Universität Münster mit
der Universität Zagreb und dem Massachusetts Institute of Technology. In:
Zeitschrift für internationale Beziehungen (in print)
Hesse, Friedrich W./Mandl, Heinz (2000): Neue Technik verlangt neue pädagogische Konzepte. In: Bertelsmann Stiftung/Heinz Nixdorf Stiftung
(eds.): Studium online. Hochschulentwicklung durch die neue Medien.
Gütersloh: Bertelsmann, 31-49
Hu, Adelheid (1999): Interkulturelles Lernen. Eine Auseinandersetzung mit
der Kritik an einem umstrittenen Konzept. In: Zeitschrift für Fremdsprachenforschung, 10, no2, 277-303
Legutke, Michael K. (1997): Begegnungen mit dem Fremden – via E-Mail?
In: Donath, Reinhard/Volkmer, Ingrid (eds.): Das transatlantische Klassenzimmer. Hamburg: Körber-Stiftung, 219-237
Mandl, Heinz/Reinmann-Rothmeier, Gabi (1998): Auf dem Weg zu einer
neuen Kultur des Lehrens und Lernens. In: Dörr, Günter/Jüngst, Karl
Ludwig (eds.): Lernen mit neuen Medien. Ergebnisse und Perspektiven zu
medial vermittelten Lehr- und Lernprozessen. München: Juventa, S. 193205
Sandbothe, Mike (1997): Interaktivität-Hypertextualität-Transversalität.
Eine medienphilosophische Analyse des Internet. In: Münker,
Stefan/Roesler, Alexander (eds.): Mythos Internet. Frankfurt/Main.:
Suhrkamp, 56-82
Schönweiss, Friedrich (2000): Bildung als Bedrohung? Der holprige Weg
zu einem neuen Bildungsideal. Münster: A-L-F-Verlag/digite. net
Scheuermann, Friedrich/Schwab, Frank/Augenstein, Heinz (eds.,1998):
Studieren und weiterbilden mit Multimedia. Perspektiven der Fernlehre in
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der wissenschaftlichen Aus- und Weiterbildung. Nürnberg: Bildung &
Wissen (= Multimediales Lernen in der Berufsbildung)
Scheuermann, Friedrich (eds.; 2000): Campus 2000. Lernen in neuen Organisationsformen. Münster: Waxmann (= Medien in der Wissenschaft, 10)
Schulmeister, Rolf (2001): Virtuelle Universität – Virtuelles Lernen.
München/Wien: Oldenbourg Wissenschaftsverlag
Schulz, Winfried (1997): Neue Medien – Chancen und Risiken. Tendenzen
der Medienentwicklung und ihre Folgen. In: Aus Politik und Zeitgeschehen. Beilage zur Wochenzeitung Das Parlament B 42/97, 3-20
Steinig, Wolfgang et. al. (2000): „Hallo, seid ihr auch im Netz?“ – Sich mit
Fremden im Internet schreibend begegnen. In: Dakowska, Maria (eds.):
English in the modern world. Festschrift for Hartmut Breitkreuz on the occasion of his sixtieth birthday. Frankfurt/Main: Peter Lang, 229-258
Steinig, Wolfgang (2000): Kommunikation im Internet: Perspektiven
zwischen Deutsch als Erst- und Zweitsprache. In Zeitschrift für Fremdsprachenforschung 11, no 2, 125-156
Steinig, Wolfgang/Frederking, Volker/Berghoff, Matthias/Jünger, Werner
(1998): Fremde im Zug – Fremde im Netz: Ein interkulturelles Schreibprojekt. In: Zielsprache Deutsch 29, no 1, 13-24
Volkmer, Ingrid (1997): Von der Mediendidaktik zur interaktiven Dramaturgie. In: Donath, Reinhard/Volkmer, Ingrid (eds.). Das transatlantische
Klassenzimmer. Hamburg: Körber-Stiftung, 239- 254
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Module 3
Unit 4

Teaching material on Europe and Europe as a subject
for school projects

Europe as a topic for learning and teaching or as a curricular element can
be found both in the national guidelines of many European countries and in
textbooks and other educational materials, mainly in the social science subjects of all types of schools and levels of education, but also in the context
of foreign language teaching, in suggestions for interdisciplinary projects
or in various types of contests. Such teaching and learning materials primarily aim at providing pupils with basic knowledge of European
neighbouring countries and at informing them about the process of European unification and institutional procedures of decision making (e.g. in the
European Parliament). Beyond the demands that involve describing and
analysing institutions and countries, some general educational aims can be
noticed – implicitly at least -, such as encouraging young people to open up
for international understanding and to engage in the “European cause”.
This unit has been designed to focus critically on the intentional levels of
teaching materials on Europe and to analyse them with regard to their
premises and scope (in this context, cf. unit 1 of module 1 and unit 4 of
module 2). From the wealth of existing working materials, the following
could be examined as examples:
• Leaflets for pupils with information on the new common European
currency, the Euro;
• The interpretation of variants in interpreting and describing the development of Europe, as presented in the “European History Book”
(F. Delouche), which has been edited in several European languages;
• Working aids/outlines for interdisciplinary projects with a topical focus on multilateral environmental problems in border areas (e.g. water management and pollution of the Rhine, the Danube or the Baltic
Sea).
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The critical analysis of such materials aims at enabling students to find out
about the interests and objectives of the respective teaching outlines and
working aids on the market and to evaluate the potential as well as the limits of “school education for Europe”. Thus the main aim of the unit is not to
improve the individual teaching qualifications of the participants, but rather
to help them develop counselling and advisory competence vis-à-vis
schools and teachers, supporting them in working out tasks and activities
with a European perspective. In order to identify the level of discussion,
answering the following questions could be helpful:
Which view of Europe is presented in the materials? Which perspectives
are favoured or ignored? Are key problems of political, economic and social nature addressed in a way that the positions of minorities are accounted
for and cultural stereotypes are put into perspective? How are social
changes taken note of and explained historically at the national and the international level?
J.K./K.B.
Selected bibliography:
Aktionsgemeinschaft EURO (eds.; 1997): EURO. Unser Geld für das nächste Jahrhundert. Bonn
Bundeszentrale für politische Bildung (eds.; 1994): Lernen für Europa.
Neue Horizonte der Pädagogik. Bonn: Bundeszentrale für politische
Bildung
Delouche, Frédéric (ed.; 1992): Europäisches Geschichtsbuch. Stuttgart
Europäische Kommission (ed.; 1997): Medienpaket europäischer Umweltschutz. Bonn
Europäische Kommission (ed.): 15 Qualitätsindikatoren für lebenslanges
Lernen in Europa.
URL: http://www.europa_web.de/europa/03euinf/07eukomm/lebelern.htm
Europäische Kommission (ed.; 1996): Wir in Europa. Woher kommen wir?
Wohin gehen wir? Bonn (Broschüre mit Kassette oder CD)
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Europäisches Parlament (ed.; 2000): Europa 2000. (Broschüre für Lehrer
und Schüler. Bezug: Informationsbüro des Europäischen Parlaments, Bonn)
Fritsche, K. Peter (ed.; 1996): Schulbücher auf dem Prüfstand. Perspektiven der Schulbuchforschung und Schulbuchbeurteilung in Europa. Braunschweig
Hansen, Georg (1994): Europäisches Geschichtsbuch/Histoire de
L`Europe. In: Bundeszentrale für politische Bildung (ed.;1994): Lernen für
Europa. Neue Horizonte der Pädagogik. Bonn, 56 – 60.
Landesinstitut für Schule und Weiterbildung (ed.; 1995): Lernen für Europa. Abschlußbericht eines Modellversuchs. Soest
Le Goff, Jacques (1997): Die Geschichte Europas. Frankfurt/Main
Miteinander leben in Europa. Lese- und Arbeitshefte zur deutschen Landeskunde. Hamburg (1996 ff.): (edition Körber-Stiftung; bisher 6 Arbeitshefte, u.a. zu „Europa ohne Grenzen?“, „Nation – Einheit oder Vielfalt“)
Pingel, Falk (1993): Europa im Schulbuch – eine Bestandsaufnahme. In:
Geschichte in Wissenschaft und Unterricht, no 9, 550 – 566
Wochenschau für politische Bildung (ed.; 1998): Die europäische Union.
Sek. I. Schwalbach: Wochenschauverlag (Material- und Arbeitsheft für
Schülerinnen und Schüler)
Zentrum für europäische Bildung (ZEB): Europäischer Wettbewerb.
URL: http://www.internet_award_scheme.org/en/internet_award
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Module 3
Unit 5

Designing and evaluating textbooks in multicultural societies

This Unit represents an introduction to the methodology of making textbooks and the methodology of evaluation of textbooks that are expected to
meet the demands of schools in multicultural societies. Multiculturalism is
understood as coexistence of the cultures of different groups in the context
of the idea of a plural society.
Besides other modern communication media, textbooks will remain a basic
teaching medium and the basic source of information and texts for learning.
Education for peace, cooperation, tolerance, non-violent conflict resolution
and education for a life in multicultural communities in general are the values that should be incorporated in all textbooks. Thus it is important to become acquainted with the theories of textbook design and with their use in
the process of education. The methodology and the criteria of textbook
evaluation are of crucial relevance, too.
The basic issues to be discussed in this Unit are the following: What is the
role of textbooks in a new media environment? Which standards are to be
met to create a multicultural textbook and what are the pedagogic and
methodological procedures to establish them? What is the role and the possibilities of a textbook as a vehicle for intercultural education with special
reference to cultural and moral values? To what extent does textbook content contribute to education for peace and tolerance? Which topics contribute to learning about the basic characteristics of European identity? To
what extent and how is the European dimension present in the content of
textbooks? To what extent and how do textbooks present issues related to
human rights and civil society? To what extent can they contribute to the
practice of intercultural learning? How do the textbooks used in compulsory education present national and ethnic minorities? How do they deal
with the problem of conflict solving among nations and how are wars pre-
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sented in this context? To what extent can textbooks educate for nonviolent conflict resolution among nations?
In this Unit, learners from different cultural, national and ethnic communities will be able to initiate and implement comparative research of textbooks, especially of those carrying national (and/or ethnic) attributes (such
as mother tongue, history, music, science), and disseminate the basic findings of their research in their environment.
M.M./D.V./A.Ž
Selected bibliography:
Brislin, Richard (1993): Understanding Culture's Influence on Behavior.
New York: Harcourt Brace College Publishers
Clark, Gordon, L./Forbes, Dean/Francis, Roderick (eds.; 1993): Multiculturalism, Difference and Postmodernism. Melbourne: Longman Cheshire
Clark, Gordon L./Forbes, Dean/Francis, Roderick (eds.; 1993): Multiculturalism – Difference and Postmodernism. Cheshire: Longman
Copp, David (2001): Morality, Normativity, and Society. New York: Oxford University Press
D'Andrade/Strauss, Claudia (eds.; 1995): Human Motives and Cultural
Models. Forth Worth: Cambridge University Press
Howes, Carollee (ed.; 2002): Teaching 4- to 8-year-olds: literacy, math,
multiculturalism, and classroom community. Baltimore, MD: Paul H.
Brookes
Katunarić, Vjeran (ed.; 1997): Multicultural Reality and Perspectives in
Croatia. Zagreb: Interkultura
Kymlicka, Will (1995): Multicultural Citizenship: A Liberal Theory of Minority Rights. Oxford UK: Oxford University Press
Kymlicka, Will (2001): Politics in the Vernacular: nationalism, multiculturalism, and citizenship Oxford UK: Oxford University Press
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LeCompte, Margaret/Preissle, Judith (1993): Ethnography and Qualitative
Design in Educational Research. San Diego: Academic Press
May, Stephen (1994): Making Multicultural Education Work. Clevedon:
Multiligual Matters Ltd.
Müller, Margarit H./Kennedy, Alistair (eds.; 2001): Migration, Minderheiten und kulturelle Vielfalt in der europäischen Jugendliteratur. Minorities and multiculturalism in European youth literature. Bern: Peter Lang
Reich, Rob (2002): Bridging Liberalism and Multiculturalism in American
Education. Chicago: University of Chicago Press
Taylor, Stephanie (ed.; 2002): Ethnographic Research. A Reader. London:
SAGE Publications Ltd.
Triandis, Harry C. (1994): Culture and Social Behavior. New York:
McGraw-Hill, Inc.
UNESCO and a culture of peace: promoting a global movement (19972).
Paris: UNESCO
Van Maanen, John (ed.; 1995): Representation in Ethnography. London:
SAGE Publications
A Benchmarks-Based Approach to Textbook Evaluation
URL: http://www.project2061.org
Web Site of American Association for the Advancement of Science. It contains information on projects related to textbook evaluation and links to
other school textbook-related web sites. It also contains data about quality
textbooks and other teaching material.
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Module 4
Unit 1

The variety of languages and cultures in Europe

For some decades now, the variety of languages and cultures has officially
been cherished as a ‘trademark’ of contemporary Europe. Since the treaties
of Rome and, more specifically, the “Decree Nr. 1 of April 15th, 1958",
(“the language charta of the EU”) the official languages of all member
states have been working languages of the European Union.
In 1995, it was proclaimed that every citizen of the European Union should
speak at least three languages of the community: in addition to his or her
national language, English as the world-wide lingua franca and the language of a neighbouring European country. In 1997, every European citizen was declared to have the right to address herself or himself to the organs of the European Union in one of the national languages of her or his
choice, as well as being answered in the language in question. The inclusion of this right in the treaty of Amsterdam raised it to the quasiconstitutional level. Further languages and cultures of the recognized
autochthonous minorities are granted certain privileges in most member
countries.
The Council of Europe has published documents and sponsored initiatives
to save the ‘lesser used languages’. The languages of migrants, however,
do not receive any attention, in spite of the fact that some of the respective
groups of speakers are more numerous than those of certain official European languages and most of the recognized national autochthonous minorities. In a number of cases – and with substantial differences between member countries – languages of migrants are additionally and/or exceptionally
taught in schools and, to some extent, are accepted in court procedures.
The objective of this unit is to familiarize the participants with the different
aspects of language policies at the national level, the levels of the EU and
the Council of Europe and that of UNESCO. It will be shown that the legacy of national(istic) language and culture policies continues to have an
impact on the present and what changes are needed to establish more de80
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mocratic language and culture policies. The relationship between power
structures and language/culture policies will be described, thereby explaining how different degrees of political integration are correlated with more
or less explicit hierarchies of languages.
Some important questions are: Which factors contributed to the fact that
certain languages evolved into the status of official languages and how did
that affect the other languages? Why is it that monolingualism of a region/state/people was – or still is – regarded as indispensable for political
unity? Why is/was multilingualism regarded as a threat? How can/could
one interpret the relationship between language and culture? Which examples and practices could be generalized to allow more democratic language
and culture policies? Should there be a leading “natural” European language or perhaps even a common “artificial” European language? Are there
any signs at national levels for the generalized acceptance or growing support of a larger plurality of languages in the exterior culture policies, in the
mass media and in development aid for education in Third World countries?
M.K.-P./J.N.
Selected bibliography:
Crystal, David (1997): The Cambridge Encyclopedia of languages. Cambridge: Cambridge University Press
Council of Europe (1992): European Charta for regional or Minority Languages. Strasbourg: Council of Europe
Devetak, Silvo /Flere, Sergej/Seewann, Gerhard (eds.; 1993): Small nations
and ethnics Minorities in an Emerging Europe. International Scientific
Conference- Papers. München: Slavica Verlag Dr. Kovac. (= Ethnicity and
Nations)
Eco, Umberto (1994): Die Welthilfssprachen. In: Eco, Umberto (ed.): Auf
der Suche nach der vollkommenen Sprache. München: Ch. Beck

81

Siegfried Gehrmann / Marianne Krüger-Potratz

Fodor, Istvan/Hagège, Claude (1983 – 1994): Language Reform. History
and Future; La réforme des langues. Histoire et Avenir; Sprachreform. Geschichte und Zukunft. 5 Bände. Hamburg: Buske. Bd. I – II 1983; Bd. III
1983-1984; Bd. IV 1989; Bd. V 1990; Bd. VI 1994
Haarmann, Harald (1993): Die Sprachenwelt Europas. Geschichte und Zukunft der Sprachnationen zwischen Atlantik und Ural. Frankfurt/Main:
Campus
Hagège, Claude (1996): Welche Sprache für Europa? Verständigung in der
Vielfalt. Frankfurt/Main: Campus
Mehrsprachigkeit Macht Europa. Texte und Dokumente zu Mehrsprachigkeit und Schule. Münster: Universität Münster, Arbeitsstelle Interkulturelle
Pädagogik. (= iks – interkulturelle studien, 38)
Raasch, Albert (1997): Sprachenpolitik Deutsch als Fremdsprache. Länderberichte zur internationalen Diskussion. Amsterdam Editions Rodopi B.V.
(= Deutsch: Studien zum Sprachunterricht und zur interkulturellen Didaktik)
Sellier, Jean/Sellier, André (o.J. [1996]: Atlas des peuples d’Europe occidentale. (= Librairie Européenne des idées) Paris: Editions La Découverte
Siguan, Miquel (1999): Die Sprachen im vereinten Europa. Tübingen:
Stauffenburg
The Atlas of Languages. London: Quarto Publishing Plc 1996)
Stanzel, Franz, K. (1997): Europäer. Ein imanologischer Essay. Heidelberg: Universitätsverlag C. Winter
Trim, John L. (1996): Europäische Sprachenpolitik aus der Sicht des Europarats. In: Funk, Hermann/Neuner, Gerhard (eds.): Verstehe und Verständigung in Europa. Konzepte von Sprachenpolitik und Sprachdidaktik
unter besonderer Berücksichtigung des Deutschen als Fremdsprache. Berlin: Cornelsen, 45-50
Which Languages for Europe. Report of the Conference held at OudPoelgeest Conference center in Oegstgeest, The Netherlands 9 – 11 Octo-
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ber 1998, organized by the European Cultural Foundation in Cooperation
with European Parliament and the Ministry of Culture Luxembourg
Williams, Colin H. (1997): Language Rights for all Citizens of Europe?. In:
Wölck, Wolfgang/Houwer, Annick de (eds.): Recent Studies in Contact
Linguistics. Bonn, Dümmler, 430-441
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Module 4
Unit 2

School language policies and the challenge of multiculturalism in Europe

For the first three decades after World War II some common macro-trends
in school language policies are discernable for Eastern and Western Europe
(and even beyond). As part of the overall democratization and modernization of secondary education the curricular weight of modern foreign languages for the large majority of all pupils was substantially increased while
that of classic Greek and Latin continued to decrease. Mainly two languages have benefitted from this development: Russian, for a certain period
of time, and English.
Around the mid-seventies, a new discourse about societal multilingualism
and multiculturalism begins to emerge in the Western European countries
against the general background of recent inner-European migrations and
that connected to the dismantling of the old colonial empires. While traditional patterns of thinking and political reactions along the lines of national(istic) closure coupled with assimilationist pressures on the new minorities continue to exist, there are also efforts towards a widening and
generalization of the concept of linguistic and cultural social normality, reflected, among others, in the stronger visibillity of linguistic and cultural
minorities in the public and private mass media and everyday life in the
larger agglomerations.
This has a number of repercussions at the different levels of formal education: At the secondary and tertiary level, the spectrum of languages socially
permitted to be used – even for satisfying formal foreign language requirements – is strongly widened (at least officially and in principle), at the
lower secondary, the primary and pre-primary level the importance of language learning and teaching is pedagogically rediscovered (especially for
those learners whose language of origin is not the socially dominant language of instruction).
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These trends were intensified and accelerated by the implosion of the
communist system. In the turmoil following they experienced various – and
sometimes violent – conflicts between the large nationalistic and the small
post-modern factions of their publics on the one hand and the present formal norms and political expectations of their western neighbours and institutions.
This unit shall address the following issues: What was, in an international
perspective, the range of institutionalized political, social and educational
answers to the challenge of multilingualism in the fifties of the last century,
how has it evolved up to the present? What is the current state of the art in
(international) research and professional discussions regarding the relationship between (foreign) language learning and school success? What are
openly discussed typical controversies and conflicts – in a number of specific countries – regarding language policies in general and, specifically, in
the context of public schooling, is it possible to identify important, yet
marginalized (“taboo”) issues and problems?
D.K./M.K.-P./N.J.
Selected bibliography:
Arntz, Reiner (1997): Passive Mehrsprachigkeit. Eine Chance für die „kleinen“ Sprachen Europas. In: Sociolinguistica, no 11, 166-177
Bausch, Karl-Richard/Heid, Manfred (eds.; 1990): Das Lehren und Lernen
von Deutsch als zweiter oder weiterer Fremdsprache: Spezifika, Probleme,
Perspektiven. Bochum: Brockmeyer (= Manuskripte zur Sprachlehrforschung)
Brock-Utne, Birgit (2002): Language, Democracy and Education in Africa.
Discussion Paper 15. Upssala: Nordiska Afrikainstitutet
Bundesministerium für Bildung, Wissenschaft, Forschung und Technologie
Deutschland (1995): Fremdsprachen lernen – Schlüssel zu Verständigung
und Mobilität in einem gemeinsamen Europa. Europäische Fremdsprachenkonferenz Bonn, 27.-29. November 1994. Dokumentation. Bonn:
Bundesministerium für Bildung, Wissenschaft, Forschung und Technologie
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Christ, Ingeborg (1997): Schulische Wege zur Mehrsprachigkeit. In: Zeitschrift für Fremdsprachenforschung, 8, no 2, 147-159
Christ, Walter (1997): Eine Währung für Europa – aber wie viele Sprachen? In: Neusprachliche Mitteilungen aus Wissenschaft und Praxis, 50, no
2, 66-67
Cillia, Rudolf de (1998): Burenwurscht bleibt Burenwurscht. Sprachenpolitik und gesellschaftliche Mehrsprachigkeit in Österreich. Klagenfurt.
Celovec: Drava (= Dissertationen und Abhandlungen / Slowenisches Institut zur Alpen-Adria-Forschung, Klagenfurt)
Cillia, Rudolf de/Wodak, Ruth (eds.; 1995): Sprachenpolitik in Mittel- und
Osteuropa. Wien: Passagen-Verlag
Deslandres, Marielle (Red.; 1990): Langues et droits de l'homme. (Themenheft).Les Langues modernes, 84, no 2
European Language Portfolio II [Dossier] (2000). In: Babylonia, no 4, 4-85
Extra, Guus (1997): Immigrant minority languages in education. In: Newsletter (European Cultural Foundation), 20, no 3, 8-9
Extra, Guus/Verhoeven, Ludo (eds.; 1999): Bilingualism and Migration.
Berlin: Mounton De Gruyter (= Studies on Language Acquisition, 14)
Götze, Lutz (1998): Perspektiven einer europäischen Sprachenpolitik. In:
Informationen Deutsch als Fremdsprache, 25, no 5, 545-552
Gundem, Bjorg B.(1989): British and American influences on the teaching
of English as a foreign language from the 1950s till the 1970s mediated by
the British Council and the Council of Europe
Gutiérrez, Carmen/Lang, Bettina/Raasch, Albert (Nationale Agentur Lingua; 2001): Zehn Jahre europäische Sprachenförderung in LINGUA,
LEONARDO, SOKRATES 1990 – 2000. Saarbrücken: Saarbrücker Druckerei und Verlag
Hagège, Claude (1992): Welche Sprache für Europa? Verständigung in der
Vielfalt. Frankfurt/Main: Campus/Editions de la Fondation Maison des
Sciences de l'Homme
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Haueis, Eduard (ed.; 1994): Muttersprachlicher Unterricht an Europas
Schulen. (Themenheft). In: Osnabrücker Beiträge zur Sprachtheorie
(OBST).
Kazamias, A. M./Spillane, Martin M. G. (eds.; 1998): Education and the
structuring of the European space. Athens: Seirios Publisher
Meißner, Franz-Joseph (1993): Schulsprachen zwischen Politik und Markt:
Sprachenprofile, Meinungen, Tendenzen, Analysen. Eine Einführung in die
Sprachenberatung. Frankfurt/Main: Verlag Moritz Diesterweg
Meyer, John W./David H. Kamens/Aaron Benavot/et al. (1992): „School
Knowledge for the Masses: World Modells ans National Primary Curricula
in the Twentieth Century.” Washington D.C.: Falmer
OECD (Organisation for Economic Co-operation and Development; Centre
for Educational Research and Innovation)/International School Improvement Project (1991): „Education and cultural and linguistic pluralism. Synthesis of case studies; Effective strategies and approaches in the schools.”.
Paris: OECD, CERI
Paula, Andreas (ed.): Mehrsprachigkeit in Europa. Modelle für den Umgang mit Sprachen und Kulturen. Klagenfurt: Drava
Siguan, Miquel (1999): Die Sprachen im vereinten Europa. Tübingen:
Stauffenburg
Tschoumy, Jacques-André (1994): Parler européen demain? 1. L'Europe est
de plus en plus plurilingue. Neuchâtel: Institut Romand de Recherches et
de Documentation Pédagogiques
Watson, Keith (2000): Globalisation, educational reform and language policy in transitional societies. In: Globalisation, educational transformation
and societies in transition. Oxford: Symposium Books, 41-67
Weller, Franz-Rudolf (ed.; 1993): Bilingualer Unterricht. (Themenheft). In:
Die Neueren Sprachen, 92, no 1-2
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Module 4
Unit 3

Didactic concepts of multilingual education in Europe

Language diversity is a crucial characteristic of Europe. On one hand, in
many European countries people speak the official language and its varieties (dialects), but there are also minority languages of indigenous minority
groups. However, this is not all, since another consequence of international
migration is the parallel presence of “immigrated” languages. On the other
hand, there is a growing need to study as many foreign languages as possible at a time when Europe is undergoing intensive integration processes.
The main goal of language learning is to increase professional and personal
mobility and to support intercultural understanding. Although the languages currently present in European countries do not have an equal status,
there is no doubt that European citizens must learn how to behave in multilingual situations. This task is not the same in countries where one of the
“big” European languages, such as English, German, French or Spanish, is
the mother tongue of the majority of the population, as in countries where
both the majority and the minority population have to master the language
diversity of their own country and, in addition, a foreign language relevant
for communication within Europe and globally.
Generally, school plays a crucial role in language education, and specifically in the acquisition of languages other than the official language and the
language of classroom instruction. School is also responsible for “multilingual education”. Different models and concepts of second language and
foreign language teaching as well as the development of sensitivity for language diversity have been discussed for a longer time: bilingual schools
with their respective branches, combining language teaching and instruction in single subjects, models of early foreign language learning, intercultural second language and foreign language teaching, different models of
language awareness and the “European Language Portfolio”.
The aim of this Unit is to offer an overview of the existing and developing
didactic concepts of multilingual education in Europe, paying attention to

88

Core Curriculum for a Master of European Education

different circumstances at both regional and national levels. The learners
will be qualified to advise educational institutions on the choice and implementation of appropriate concepts of multilingual education.
The following questions will be discussed in this Unit: What does “Education for Multilingualism” mean and how can it be implemented? How can
schools structurally include the multilingualism of their students and implement it in their education if only some languages can be integrated in the
curriculum. How should foreign language teaching be designed in order to
use the experience of one language in the acquisition of new languages?
Which order of languages is appropriate considering single and specific
language situations and language policies at both regional and national levels? Which methodological and didactic concepts support the aims of multilingual / multicultural education within foreign language teaching? How
can the “European Language Portfolio” as a project of multilingual education on the overall European level be adapted to situations in particular
countries? What does “Portfolio-Pedagogy” imply in terms of teaching and
acquisition processes?
A.P./M.K.-P.
Selected bibliography:
Bredella, Lothar/Delanoy, Werner (eds.; 1999): Interkultureller Fremdsprachenunterricht. Tübingen: Gunter Narr Verlag
Reich, Hans-H./Holzbrecher, Alfred/Roth, Hans-Joachim (eds.; 2000):
Fachdidaktik Interkulturell. Ein Handbuch. Opladen: Leske + Budrich
Buttjes, Dieter/Byram, Michael (eds.; 1991): Mediating Languages and
Cultures: Towards an Intercultural Theory of Foreign Language Education.
Clevedon: Multilingual Matters
Byran, Michael/Fleming, M. (eds; 1998): Language Learning in Intercultural Perspectives. Cambridge: Cambridge University Press
Barkowski, Hans/Faistauer, Renate (eds.; 2002): ... in Sachen Deutsch als
Fremdsprache. Sprachen – Politik und Mehrsprachigkeit – Unterricht – In-
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terkulturelle Begegnung. (Festschrift für Hans-Jürgen Krumm zum 60. Geburtstag). Baltmannsweiler: Schneider Verlag Hohengehren
Council of Europe (ed.; 1997): The Sociocultural and Intercultural Dimension of Language Learning and Teaching. Straßburg
Doyé, Peter (1997): Die Kontroverse um „Systematischen Fremdsprachenunterricht”
und
„Sprachbegegnung”.
In:
Reichel,
Katrin/Sandfuchs, Uwe/Voss, Bernhard: Fremde Sprachen in der Grundschule. Bad Heilbrunn: Verlag Julius Klinkhardt, 45-52
Doyé, Peter (1997): Bilinguale Grundschulen. In: Zeitschrift für Fremdsprachenforschung, 8, no 2, 161-195
Fizpatrick, Antony (2001): Learning, Teaching, Assessment: A Common
European Framework of Reference. In: Sprachenkonferenz der Länder in
der Bundesrepublik Deutschland, Hamburg 11 and 12 June 2001, 11-30
URL: http://www.na-bibb.de/ejs/EJS_Laenderkonferenz.pdf
Helfrich, Heinz (1999): Fremdsprachenarbeit an Grundschulen und das
Problem der Progression. Erfahrungen aus Rheinland-Pfalz. In: Praxis des
neusprachlichen Unterrichts, 46, no 1, 60-66.
Hegele, Irmintraut (ed.; 1994): Fremdsprachenbegegnung in der Grundschule. Kronshagen: Körner Verlag
Kovačević, Melita/Pavličević-Franić, Dunja (eds.; 2002): Communicative
Competence in Language Pluralistic Environment. In: Reviews, Problems,
Guidelines. Zagreb: Naklada Slap and the University of Zagreb, 152-191
Krumm, Hans-Jürgen (2001): Nachbarsprachen als Herausforderung: Sprachenvielfalt trotz EU- Erweiterung. In: Bredella, Lothar/Meißner, FranzJoseph (eds.): Lehren und Lernen fremder Sprachen zwischen Globalisierung und Regionalisierung. Tübingen: Günter Narr, 19-34
Le Pape Racine, Christine (2000): Immersion – Starthilfe für immersive
Projekte. Zürich: Verlag Pestalozzianum
Neuner, Gerhard (1998): Deutsch als Fremdsprache – Deutsch als Zweitsprache – Deutsch als Muttersprache: Grundlagen und Konzepte für den
Deutschunterricht mit Kindern und Jugendlichen nichtdeutscher Mut-
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tersprache im Schulbereich. In: Neuner, Gerhard/Gliencke, Stefan/Schmitt,
Wolfgang (eds.): Deutsch als Zweitsprache in der Schule. Grundlagen,
Rahmenplanung und Arbeitsplanung für den interkulturellen Unterricht.
Berlin: Langenscheidt, 17-30.
Pavlenko, A./Blackledge, A./Piller, I./Teutsch-Dwyer, M. (eds.; 2001):
Multingualism, Second Language Learning, and Gender. Berlin: De Gruyter
Reichel, Katrin/Sandfuchs, Uwe/Voss, Bernhard (eds.; 1997): Fremde
Sprachen in der Grundschule. Bad Heilbrunn: Verlag Julius Klinkhardt
Rodgers, Marion/Würth, Anette (1999): Frühes Fremdsprachenlernen in
der Grundschule. Anstöße zur Weiterentwicklung gegenwärtiger Konzepte.
In: Praxis des neusprachlichen Unterrichts 46, no 3, 309-314
Schneider, Günther/North, Brian/Koch, Leo (eds.; 2001): Europäisches
Sprachenportfolio. Bern: Berner Lehrmittel- und Medienverlag
Staatliches Institut für Lehrerfort- und –weiterbildung, Haus Saarburg
(1998): Integrierte Fremdsprachenarbeit in der Grundschule – eine Standortbestimmung. Saarburg, 1-43
Vilke, Mirjana (1993): Early foreign language teaching in Croatian primary
schools. In:
Vilke, Mirjana/Vrhovac, Yvonne (eds.): Children and Foreign Languages.
Zagreb: Faculty of Philosophy, University of Zagreb, 10-26
Vilke, Mirjana (1995): Children and foreign languages in Croatian primary
schools. Four years of a project. In: Vilke, Mirjana et al. (ed.): Children and
Foreign Languages. Zagreb: Faculty of Philosphy, University of Zagreb, 115
Wode, Henning (1995): Lernen in der Fremdsprache: Grundzüge von Immersion und bilingualem Unterricht. München: Hueber
Zydatiß, Wolfgang (2000): Bilingualer Unterricht in der Grundschule.
Entwurf eines Spracherwerbskonzepts für zweisprachige Immersionsmodelle. München: Hueber

91

Siegfried Gehrmann / Marianne Krüger-Potratz

Internet pages
Das europäische Fremdsprachenportfolio
URL: http://134.21.12.87/portfolio/hintergrund/entwicklung/default.htm
Legutke, Michael K./Lortz, Wiltrud (eds.; 2002): Mein Sprachenportfolio.
URL: http://www.grundschule-englisch.de/pdf/portfolio.pdf
Vienna Bilingual Schools
URL:
http://www.schulen.wien.at/ice/europa/fremdsp/vbs/primary/ pgebroe.html
URL:
http://www.schulen.wien.at/ice/europa/fremdsp/vbs/middle/Bilinguale%20
Mittelschule%20Modellbeschreibung.pdf
URL:
http://www.schulen.wien.at/ice/europa/fremdsp/vbs/upper/Modellbeschreib
ung%2098_99
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Module 4
Unit 4

An example of foreign language teaching: images of the
native and the foreign culture in foreign language textbooks in Europe

Besides the image of the target culture, national textbooks for foreign languages always contain direct or indirect notions of the source culture.
Which segments of the target culture will be chosen in a particular textbook, how they will be presented, whether there will be any mention of
problem areas in the foreign culture, such as social inequalities or the discrimination or exclusion of particular social groups, whether the foreign
will be presented in a typified way or from different perspectives as an ever
changing reality – all this greatly depends on previous decisions which
identify the native culture as the starting point for textbook design. The
textbook assimilates external factors and contexts as given socio-political
conditions, systems of norms and values as well as methodological and didactic propositions and curricular guidelines regarding culture and civilization. As schemes of perception and selection, these factors greatly define
the image of the native culture and, indirectly, the image of the foreign culture. Depending on the kind of scheme, textbooks carry different attitudes
towards the target culture, such as fascination, empathy, stressing differences or reflecting the native culture in the foreign culture.
Taking relevant scientific research as a starting point, this Unit will investigate this dual structure and develop a web of categories to be used in the
analysis of the relationship between the native and the foreign culture in
textbooks. Textbooks of English and/or German as a foreign language
which the learners will bring along from their own countries will be used in
this analysis. In this respect the Unit is primarily practically-oriented.
The aim of this Unit is to give an insight into the mechanisms of presentation of foreign culture in textbooks and into the dangers of stereotypical
descriptions which are a result of a static understanding of culture, where
the cultural and social diversity of both the source and the target culture are

93

Siegfried Gehrmann / Marianne Krüger-Potratz

suppressed in favour of homogenizing perceptions. Particular attention is
paid to discovering self-description as a frame of reference in describing
“foreign” culture. In addition, the Unit will deal with the issue of the perceptions of interculturalism underlying particular textbooks. Learners will
become acquainted with the possible attitudes towards one-dimensional
presentations in textbooks and with the strategies which can be used to correct them by understanding culture as a process and thus facilitating intercultural learning within the process of FLT . In this way, the learners will
become qualified to advise educational institutions, textbook authors and
teachers on intercultural matters within the area of FLT.
A.P./H.L.
Selected bibliography:
Abendroth-Timmer, Dagmar (1998): Der Blick auf das andere Land: Ein
Vergleich der Perspektiven in Deutsch-, Französisch- und Russischlehrwerken. Tübingen: Gunter Narr Verlag
Börner, Wolfgang/Vogel, Klaus (eds.; 1999): Lehrwerke im Fremdsprachenunterricht: Lernbezogene, interkulturelle und mediale Aspekte.
Bochum: AKS-Verlag
Ammer, Reinhard (1988): Das Deutschlandbild in den Lehrwerken für
Deutsch als Fremdsprache: Die Gestaltung des landeskundlichen Inhalts in
den Deutschlehrwerken der Bundesrepublik Deutschland von 1955 bis
1985 mit vergleichenden Betrachtungen zum Landesbild in den Lehrwerken der DDR. München: Iudicium-Verlag
Bredella, Lothar/Delanoy, Werner (eds.; 1999): Interkultureller Fremdsprachenunterricht. Tübingen: Gunter Narr Verlag
Byram, Michael/Esarte-Sarries, Veronica (1991): The Textbook. In:
Byram, Michael/Esarte- Sarries, Veronica (eds.): Investigating Cultural
Studies in Foreign Language Teaching: A Book for Teachers. Clevedon:
Multilingual Matters, 173-185
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Byram, Michael (ed.; 1993): Germany: Its Representation in Textbooks for
Teaching German in Great Britain. Frankfurt/Main: Verlag Moritz Diesterweg
Byram, Michael (1997): Teaching and Assessing Intercultural Communicative Competence. Clevendon: Multilingual Matters
Doerk, Gabriele (1990): Spracherwerb und Deutschlandkunde: Zum
Deutschlandbild in englischen Deutschlehrbüchern. Duisburg (Dissertation
Universität Duisburg-Essen)
Doyé, Peter (ed.; 1991): Großbritanien: Seine Darstellung in deutschen
Schulbüchern für den Englischunterricht. Frankfurt/Main: Verlag Moritz
Diesterweg
Friz, Susanne (1991): Das Bild von England, Amerika und Deutschland bei
Fremdsprachenlernern und in Fremdsprachenlehrwerken: Ein Beitrag zur
komparativen Landeskunde. München: Tuduv
Holzbrecher, Alfred (1997): Wahrnehmung des Anderen: Zur Didaktik interkulturellen Lernens. Opladen: Leske + Budrich
ILTIS-Projektpartner (ed.; 2002): Sprachen lernen – interkulturelles Lernen
in Schülerbegegnungen. München: Goethe-Institut Inter Nationes
Krauskopf, Jürgen (1985): Das Deutschland- und Frankreichbild in Schulbüchern: Deutsche Französischbücher und französische Deutschbücher von
1950 – 1980. Tübingen: Gunter Narr Verlag
Lißmann, Hans-Joachim (1998): Bilder vom anderen: Über alte Mythen
und neue Legenden in Schulbüchern. In: Collin, Lucette/Müller, Burkhard
(eds.): Europäische Nachbarn – vertraut und fremd: Pädagogik interkultureller Begegnungen. Frankfurt/Main: Campus
Löschmann, Martin (1998): Stereotype, Stereotype und kein Ende. In:
Löschmann, Martin/Stroinska, Magda (eds.): Stereotype im Fremdsprachenunterricht. Frankfurt/Main: Peter Lang, 7-33
Neuner, Gerhard (ed.; 1979): Zur Analyse fremdsprachlicher Lehrwerke.
Frankfurt/Main: Peter Lang
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Risager, Karen (1991): Cultural References in European Textbooks: An
Evaluation of Recent Tendencies. In: Buttjes, Dieter/Byram, Michael
(eds.): Mediating Languages and Cultures: Towards an Intercultural Theory
of Foreign Language Education. Clevedon: Multilingual Matters, 181-192
Schäffter, Ortfried (1991): Modi des Fremderlebens: Deutungsmuster im
Umgang mit Fremdheit. In: Schäffter, Ortfried (ed.): Das Fremde: Erfahrungsmöglichkeiten zwischen Faszination und Bedrohung. Opladen: Westdeutscher Verlag, 11-42
Thimme, Christian (1996): Geschichte in Lehrwerken Deutsch als Fremdsprache und Französisch als Fremdsprache für Erwachsene: Ein deutschfranzösischer Schulbuchvergleich. Baltmannsweiler: Schneider-Verlag Hohengehren
Wegner, Anke (1999): Hundert Jahre Deutsch als Fremdsprache in Frankreich und England: Eine vergleichende Studie von Methoden, Inhalten und
Zielen. München: Iudicium
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Module 4
Unit 5

An exemplary case in the experience and construction of
foreignness in fictional and non-fictional texts: intercultural communication and text interpretation

The conceptual field of intercultural communication as a relatively new
category within cultural studies has not yet been unambiguously defined.
The key discourses are related to the perception and representation of other
cultures, to the construction of the native and the foreign culture, to the social consequences of being culturally different, to the facilitation of the understanding of foreign culture, as well as to questions of multicultural society and national identity.
This Unit focuses on the problem area of the perception of cultural differences and on understanding cultural foreignness. Intercultural understanding, or understanding of the foreign, as seen in this Unit, implies opening
out towards the foreign, coping with the anxiety caused by the foreign and
using this anxiety creatively in order to understand one’s own norms in the
light of the foreign. Knowledge of foreign cultures is a constituent part of
such processes of understanding, as is the ability of being argumentative
and interpretative and, above all, the ability to take a perspective from
within and to determine what things mean in a certain production context
of a foreign culture. This is how one can prevent the uncritical subordination of the foreign to categories and reception interests of one's native culture. Intercultural understanding implies aspects of raising awareness of
one's own perspective, clarification, argumentation and explanation of values and norms in foreign cultures. At the same time, an awareness is developed of one’s own norms and of the functional meaningfulness of prejudices and stereotyping in relation to social contexts and highly valued action goals of the individuals involved.
By means of different texts (readers) dealing with the perception of everyday events, with communication in the economy and with the presentation
of the aspect of the foreign in literature, this Unit will theoretically expound
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the basic concepts of intercultural perception and the processes of understanding foreign cultures. A central place is given to the issue of intercultural misunderstanding as an instrument for the analysis of intercultural
communication. The texts include mostly examples from German-speaking
areas. The procedures of text analysis concerning the relation between native and foreign aspects which will be analysed in the Unit can be applied
to text examples in the mother tongue of the learners. In the concluding
part of the Unit, which will be practically oriented, teaching materials dealing with the topic of intercultural learning and the experience of foreignness will be discussed and their applicability in the teaching process will be
checked.
S.G.
Selected bibliography:
Ackermann, Ingrid (1997): Deutsche verfremdet gesehen, Die Darstellung
des „Anderen“ in der „Ausländerliteratur“. In: Amirsedghi, Nasrin/Bleicher, Thomas (eds.): Literatur der Migration. Mainz: Donata, 60-71
Ackermann, Ingrid (ed.; 1983): In zwei Sprachen leben. Berichte, Erzählungen, Gedichte von Ausländern. München: Deutscher Taschenbuch Verlag
Auernheimer, Georg et al. (2000): Interkulturelles Lernen. Arbeitshilfen für
die politische Bildung. Bonn: Bundeszentrale für politische Bildung
Bredella, Lothar (2001): Interkulturelles Verstehen als Schlüsselqualifikation. Überlegungen zu einem Landeskundeseminar über The Civil Rights
Movement in den USA. In: Zeitschrift für Fremdsprachenforschung, 12, no
1, 1-37
Bredella, Lothar/Christ, Herbert/Legutke, Michael K. (eds.; 1997): Thema
Fremdverstehen. Tübingen: Gunter Narr Verlag
Brocker, Manfred/Nau, Heino Heinrich (eds.; 1997): Ethnozentrismus:
Möglichkeiten und Grenzen des interkulturellen Dialogs. Darmstadt: Primus Verlag
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Gehrmann, Siegfried (1991): „Wie’s mich zu diesen Menschen zieht ..“.
Plädoyer für eine kritische Textinterpretation mit multikultureller Perspektive. In: Barkowski, Hans/Hoff, Gerd R.(eds.; 1991): Berlin interkulturell.
Ergebnisse einer Berliner Konferenz zu Migration und Pädagogik. Berlin,
199-209
Götz, Klaus (eds., 2000): Interkulturelles Lernen/Interkulturelles Training.
München: Rainer Hampp
Hall, Edward T. (1973): The Silent Language. New York: Anchor
Hall, Edward T./Reed Hall Mildred (1984): Verborgene Signale. Studien
zur internationalen Kommunikation. Über den Umgang mit Amerikanern.
Hamburg: Stern
Hammerschmidt/Anette C. (1997): Fremdverstehen. Interkulturelle Hermeneutik zwischen Eigenem und Fremden. München: Iudicium-Verlag
Heinemann, Margot (eds.; 1998): Sprachliche und soziale Stereotype.
Frankfurt/Main: Peter Lang
Hofstede, Geert (2001): Lokales Denken, globales Handeln. Interkulturelle
Zusammenarbeit und globales Manegement. München: dtv
Holzbrecher, Alfred (1997): Wahrnehmung des Anderen. Zur Didaktik interkulturellen Lernens. Opladen: Leske + Budrich
Losche, Helga (2000): Interkulturelle Kommunikation. Sammlung praktischer Spiele und Übungen. Augsburg: Ziel (Praktische Erlebnispädagogik)
Maletzke, Gerhard (1996): Interkulturelle Kommunikation. Zur Interaktion
zwischen Menschen verschiedener Kulturen. Opladen: Westdeutscher Verlag
Roth, Klaus (eds.; 2000): Mit der Differenz leben. Europäische Ethnologie
und Interkulturelle Kommunikation. Münster: Waxmann
Siebel, Walter (1998): Fremde in der Stadt. In: Die Zeit (Wochenzeitung)
Nr.48/19, S. 59
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Schäffter, Ortfried (ed.): Das Fremde. Erfahrungsmöglichkeiten zwischen
Faszination und Bedrohung. Opladen: Westdeutscher Verlag
Scheurmann, Erich (2002[1920]): Der Papalagi. Die Reden des Südseehäuptlings Tuiavii aus Tiavea. In: Hermann, Winfried (ed.,): Der Papalagi.
Ein Südseehäuptling erlebt unsere Zivilisation. (Lesehefte für den Unterricht). Stuttgart: Klett, S. 25-32
Schierloh, Heimke (1984): Das alles für ein Stück Brot. Migrantenliteratur
als Objektivierung des „Gastarbeiterdaseins“. Mit einer Textsammlung.
Frankfurt/Main: Peter Lang
Ulrich, Susanne et al. ( (2000): Achtung (+) Toleranz. Wege demokratischer Konfliktregelung. Praxishandbuch für die politische Bildung. Gütersloh: Bertelsmann Stiftung
Wierlacher, Alois (ed., 1993): Kulturthema Fremdheit. Leitbegriffe und
Problemfelder kulturwissenschaftlicher Fremdheitsforschung. München:
iudicium
Wierlacher, Alois/Albrecht, Corinna (eds.; 1998): Fremdgänge. Ein anthoprologische Fremdheitslehre für den Unterricht Deutsch als Fremdsprache. Bonn: Inter Nationes
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Module 5
Unit 1

Schools as independent enterprises and private-publicpartnership

There are three different models in relation to the institutional structure of
schools: the bureaucratic model, which is subjected exclusively to the responsibility of the state; the private model subjected to public supervision;
the civil society model for which individual social groups are responsible.
In recent years, the terms “school-improvement” and “schooleffectiveness” have evolved as key categories in the development of
schools. For the internal development of schools they stress economic criteria and leadership strategies and economic models of control for the national educational systems. However, their influence is cushioned by various social groups, government policies and institutional models.
In this context, the question of, on the one hand, co-operation between
businesses, enterprises, and administrations, and, on the other, individual
schools gains greater importance. Moreover, the organisation of learning
which is resource- and output-oriented, and the administration of schools
become more important. Instruments and action areas are: school sponsoring project-bound cooperation agreements, the opening of schools to their
local environment, practical experience in companies, expert involvement
in lessons. Concepts for the development of schools as “learning organisations” demand competence in pedagogical school management in the following areas: marketing, budgeting, staff development, quality maintenance, evaluation and control, introduction of new systems of control,
monitoring of school performance, labour legislation, coaching, and teamwork.
In this unit students should acquire strategic and practical knowledge in the
field of economic school management; also, possibilities, forms, and problems of co-operation with public administration, unions, and private enterprises should be studied examplarily. Moreover, students should learn to
combine pedagogical tasks and economic features in the organisation of
schools and in individual projects; they must be able to critically judge the
latter in relation to consequences and side-effects for the learning process
of their pupils.
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In addition to gaining abilities in the management of schools, problematic
questions will have to be part of the analysis: How and with which consequences can education in schools be quantified and operationalized by defined standards? How is it possible to enforce pedagogically legitimized
criteria of effectiveness and sustainable success in the work of schools?
With what socio-economic approaches can the process of commercialization and privatization in the education systems be judged on a national,
European, and global level? Which are the pedagogical arguments that
speak for or against the strengthening of criteria of business management
and market economy and for strategies of school management? Do
chances or risks prevail in the systematic opening of educational institutions to society?
H.J.v.O
Selected bibliography:
Bastian, Johannes/Rolff, Hans-Günter (2001): Abschlussevaluation des
Projekts Schule & Co@.Gütersloh: Bertelsmann
URL:
http://www.schule-und-co.de/dyn/bin/2261-2263-1-evaluationsbericht
_okt_2001.pdf
Becker, Helle (2001): Bildung in der Europäischen Union. Handbuch zur
Projektplanung und –finanzierung. Weinheim/München: Juventa
Dalin, Per (1999): Theorie und Praxis der Schulentwicklung. Neuwied:
Kriftel [Originaltitel der norwegischen Ausgaben: Skolentvikling – Teorier
for forandring und Skolentvikling – Strategier og praksis]
Europäische Kommission, Generaldirektion Bildung und Kultur (2001):
Bericht über die Qualität der schulischen Bildung in Europa. Sechzehn
Qualitätsindikatoren. Luxemburg: Amt für amtliche Veröffentlichungen der
EU
Fend, Helmut (2001): Qualität im Bildungswesen. Schulforschung zu Systembedingungen, Schulprofilen und Lehrerleistung. Weinheim/München:
Juventa
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Fullan, Michael (1993): Change Forces. Probing the depth of Educational
Reform. London/ New York/ Philadelphia: Falmer [german version: Fullan, Michael (1999): Die Schule als lernendes Unternehmen. Konzepte für
eine neue Pädagogik. Stuttgart: Klett-Cotta].
Harber, Clive/Davies, Lynn (1997): School management and effectiveness
in developing countries. The post-bureaucratic school. London: Cassell
Honal, Werner (ed.; 2001): Handbuch der Schulleitung, 3 Ordner. Landsberg/Lech: MVG-Verlag (Loseblattsammlung)
Leithwood, Keneth A./Hallinger, Philip (ed.; 2002): Second International
Handbook of educational leadership and administration. Dordrecht: Kluwer
Lohmann, Ingrid / Rilling, Rainer (eds.; 2001): Die verkaufte Bildung.
Kritik und Kontroversen zur Kommerzialisierung von Schule, Weiterbildung, Erziehung und Wissenschaft. Opladen: Leske + Budrich
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Module 5
Unit 2

School development in Europe – methods and standards
of evaluation and quality assurance

Since the 1980’s the control of school systems, in terms of educational policy in Europe, has been following a general trend of loosening central
structural guidelines and, at the same time, strengthening the autonomy of
schools. These changes started in Scandinavia, The Netherlands and Great
Britain; in other European regions and states this process has reached different stages of development, depending on the national tradition and structure locally. The ‘price’ of this decentralisation can be seen in an increased
pressure for schools to be accountable for their experiences and results
against a backdrop of centrally (more or less open) defined quality standards. Until a few years ago scientific and educational concepts of school
development could be clearly differentiated according to concepts of organisational development (with the emphasis on new models of steering), staff
development (with the emphasis on internal in-service training), and the
development of teaching (with the emphasis on the various methods of
teaching/learning processes). Currently multi-factor and integrated approaches are favoured.
The discussion on quality assurance in schools is characterised by a number
of factors and questions which can be described by the following terms:
• from input steering (curricula, staff development) to output steering
(pupil performance, competence level),
• from external scientific and administrative evaluation to self evaluation as an original task of educational institutions and the teaching
profession,
• from quantitative quality indicators (rate of illiteracy, the rate and
length of schooling) to qualitative indicators (work climate, satisfaction),
• from regionally and thematically limited to nationally, or rather, internationally and generalised standards.
A report from the General Directorate for Education and Culture of the
European Commission (Luxemburg 2001) assumes 16 quality indicators
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for school education: knowledge level (mathematics, reading, natural sciences, information and communication technologies, foreign languages,
learning to learn and civic studies) successes and transitions (drop-outs,
successful completion of secondary education at 18, participants of tertiary
education), monitoring (evaluation and steering, parent participation) and
resources (qualification of teachers, pre-school education, number of computers per pupil, expenditure on education). International comparative studies on pupil performance (TIMMS, PISA, CIVED) with their empirically
based competence profiles, have contributed to a development which is
aiming at standards of education on a national and international level.
In this module students should critically analyse information and concepts
of quality development and assurance. By doing this the students should be
enabled to construct and use the instruments (test construction, feedback
questionnaires, methods of self assessment), competently in the context of
European education systems and against the backdrop of a well founded
critical analysis of the debate on quality standards (motives, interests, implications, alternatives).
H.J.v.O
Selected bibliography:
Deutsches Pisa-Konsortium (ed.; 2001): PISA 2000. Basiskompetenzen
von Schülerinnen und Schülern im internationalen Vergleich, Opladen: Leske+Budrich
Buhren, Claus G. et al.( eds.; 2001.) Wege und Methoden der Selbstevaluation – ein praktischer Leitfaden für die Schule. Dortmund: Dortmund: Institut für Schulentwicklungsforschung
Buhren, Claus et al. (eds.;1999): Qualitätsindikatoren für Schule und
Unterricht. Ein Arbeitsbuch für Kollegien und Schulleitungen. Dortmund:
Institut für Schulentwicklungsforschung
Burkhard, Christoph/ Eikenbusch, Gerhard (2000): Praxishandbuch
Evaluation in der Schule. Berlin: Cornelsen
Dalin, Per (1999): Theorie und Praxis der Schulentwicklung. Neuwied
Kriftel [Originaltitel der norwegischen Ausgaben: Skolentvikling – Teorier
for forandring und Skolentvikling – Strategier og praksis]
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Delors, Jaques (1996): L’Education – un trésor est caché dedans, Paris:
UNESCO
Europäische Kommission, Generaldirektion Bildung und Kultur: Bericht
über die Qualität der schulischen Bildung in Europa. Sechzehn Qualitätsindikatoren, Luxemburg: Amt für amtliche Veröffentlichungen der EU 2001
Fend, Helmut (2001): Qualität im Bildungswesen. Schulforschung zu Systembedingungen, Schulprofilen und Lehrerleistung, Weinheim München:
Juventa
Huber, Stephan G. (1999): Internationale Schulentwicklungsforschung I –
III. In: Schul-management, 30. Jahrgang, Heft 2, S. 10-17; Heft 3, S. 7-18;
Heft 5, S. 8-18
Kunze, Ingrid (ed.; 1999): Schulportraits aus didaktischer Perspektive.
Schulen in England, in den Niederlanden und in Dänemark, Weinheim Basel: Beltz
Leithwood, Keneth A. / Hallinger, Philip (eds.; 2002): Second International
Handbook of educational leadership and administration, Dordrecht: Kluwer
Organisation for Economic Cooperation and Development [OECD]:
Knowledge and Skills for Life. First Results from PISA 2000, Paris. OECD
2001 (http://oecd.org)
Posch, Peter/Altrichter, Herbert (2001): Möglichkeiten und Grenzen der
Qualitätsevaluation und Qualitätsentwicklung im Schulwesen. Innsbruck:
Studien-Verlag
Schratz, Michael et. al (2000): Qualitätsentwicklung. Verfahren, Methoden,
Instrumente. Weinheim und Basel: Beltz
Tillmann, Klaus-Jürgen (1989; ed.): Was ist eine gute Schule? Hamburg:
Bergmann+Helbig
Tippelt, Rudolf (ed.; 2002): Handbuch Bildungsforschung, Opladen: Leske+Budrich
Weinert, Franz E. (ed.; 2001): Leistungsmessungen in Schulen, Weinheim
Basel: Beltz
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Module 5
Unit 3

Alternatives school projects in different European countries

Is there a European model of the primary school? Is there a European standard of teacher education? Is such a standard necessary? How to define
such standards of primary education which will satisfy the majority of
European citizens? Are such common models and standards indispensable
or does the solution lie in pedagogic and school pluralism?
School pluralism and pedagogic pluralism in state schools represent a significant feature of democratic school systems in Europe. In the second half
of the 20th century a great number of schools based on some alternative
pedagogical concepts were active in most states in Central, Western and
Northern Europe besides state schools (Montessori, Waldorf, Freinet, the
Dalton plan, the Jena plan, and others). At this time, the state school was
the only option in the countries of the so-called Eastern Block and no possibility of organization and work was given to any alternative school within
the area of compulsory education. At the turn of the 20th century, after fifty
years of school and educational conformism, these countries started the
process of the introduction of pedagogic pluralism.
The Unit will present the basic pedagogical features and specific qualities
of the dominant pedagogic concepts of school and educational pluralism in
Europe. In addition, some of these concepts will be studied more thoroughly and close cooperation will be established with the leading European
experts in this area of education. The Unit will also present an introduction
to the actual work of some alternative schools (study visits, attendance at
observation classes, research, etc.).
Alternative schools are gaining an increasingly important position within
the process of lifelong learning as a leading educational philosophy and
process and as part of the process of globalisation and individualisation of
nation states. They meet the demand for a stronger ethics of responsibility
and an increasingly pronounced orientation towards a self-confident, coop107
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erative and creative individual. Alternative school forms and numerous
educational concepts have developed as a manifestation of civil initiative,
as an act of creation of a new possibility to shape one’s own future. As
such, they require scientific study and discursive analysis of the following
issues: their contribution to the process of democratisation of education and
to the liberation and strengthening of civil initiatives (especially in postcommunist countries), their contribution to the formation of European identity as a process of constant development and questioning of the place and
role of Europe in the world order, the multiculturalism of societies. Alternative school forms allow for encounters and dialogue between individual
cultures and represent a potential for the development of a responsible, cooperative individual and thus contribute to the culture of dialogue and cooperation.
M.M./S.B.
Selected bibliography:
Baumert, Jürgen (ed.; 2001): PISA 2000. Basiskompetenz von Schülerinnen und Schülern im internationalen Vergleich. Opladen: Leske + Budrich
Bohnsack, Fritz/Kranich, Ernst-Michael (eds.; 1990): Erziehungswissenschaft und Waldorfpädagogik. Der Beginn eines notwendigen Dialogs.
Weinheim: Beltz
English, Fenwick W./Hill, John C. (1999): Visionen einer Schule der Zukunft. Total Quality Education. Die Transformation von Schulen in Lernzentren. Emmerdingen: Arbor Verlag
Esser, Barbara/Wilde, Christiane (1991): Montessori-Schulen: Zu Grundlagen und pädagogischer Praxis. Reinbek bei Hamburg: Rowohlt
Fischer-Kowalski, Mariana/Pelikan, Johana/Schandl, Heinz (1995): Grosse
Freiheit für kleine Monster-Alternativschulen und Regelschulen im Vergleich. Wien: Verlag für Gesellschaftskritik
Göhlich, Michael (ed.; 1998): Europaschule. Das Berliner Modell. Neuwied: Luchterhand
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Göhlich, Michael (ed.; 1997): Offener Unterricht, Community Education,
Alternativschulpädagogik, Reggiopädagogik. Weinheim: Beltz
Hansel, Toni (ed.; 2001): Schulprofil und Schulqualität. Perspektiven der
aktuellen Schulreformdebatte. Herbolzheim: Centaurus
Schavan, Annette (1998): Schule der Zukunft. Bildungsperspektiven das
21. Jahrhundert. Freiburg: Herder
Hofer, Christine (2001.): Die pädagogische Anthropologie Maria Montessoris oder Die Erziehung zum neuen Menschen. Würzburg: Ergon
Holzapfel, Hartmut (2000): Bildungspolitische Thesen für die Schule von
Morgen. Frankfurt/Main: Verlag für Akademische Schriften
Mason, Peter (1992): Independent Education in Western Europe. London:
Independent Schools Information Service
Miller, Ron, (2002): 1956-Free schools, free people: education and democracy after the 1960s. Albany: State University of New York Press
Paschen, Harm/Wigger, Lothar (ed.; 1996): Schulautonomie als Entscheidungsproblem. Zur Bewegung heterogener Argumente. Weinheim: Deutscher Studien Verlag
Randoll, Dik (1999): Waldorfpädagogik auf dem Prüfstand. Auch eine
Herausforderung an das öffentliche Schulwesen? Berlin: Verlag für Wissenschaft und Bildung
Scholz, Norbert (ed.; 1992): Freie Alternativschulen: Kinder machen Schule. Wolfratshausen: Drachen Verlag
Stern, Cornelia (ed.; 2000): Ziele und Wege innovativer Schulen in
Deutschland: Gütersloh: Bertelsmann
Conley, Brenda Edgerton: Alternative schools: a reference handbook. Santa
Barbara, Calif.: ABC-CLIO
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Internet pages
Association Montessori Internationale
URL: http://www.montessori-ami.org
This site gives an explanation of the role of the International Association
and contains shorter texts on Maria Montessori's pedagogy, the description
of school curricula and links to other useful sites related to the Montessori
pedagogy.
Federation Internationale des Movements d'Ecole Moderne
URL: http://www.freinet.org
URL: http://freinet.org/fimem
URL: http://freinet.paed.com/news/index.php
An international teachers' association which follows the ideas of Celestin
Freinet. The sites contain brief information on Freinet's ideas in education
and links to some schools that promote the ideas of this famous educator in
their work.
Summerhill School
URL: http://www.s-hill.demon.co.uk/index.htm
A holistic presentation of this unique alternative school in England ( a
short description of its educational concept, its program, timetable of activities and photographs).
Jena-Plan
URL: http://www.derby.ac.uk/telmie/private/osnabruck/peters1.htm
A selection of short texts describing Peter Petersen's pedagogy. The site
contains links to schools following and promoting the ideas of this renown
representative of reformist pedagogy from Germany.
Waldorfschools
URL: http://www.waldorfschule.info
URL: http://www.steinerwaldorf.org.uk
URL: http://www.steinerschule.ch
Essential information concerning the pedagogy of Rudolf Steiner and links
to the most important Waldorf Teacher Associations in Germany the UK,
Switzerland and some other countries.
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Module 5
Unit 4

International projects: concepts and management

The internationalization of education and the emergence of a European dimension take place not only on the level of everyday experience as well as
that of teaching and learning activities organized by and in schools, but also
on the level of the educational programmes of national and supranational
organizations.
The basic requirements for initializing, planning and realizing international
projects are identical to those generally needed in project-based teaching.
Among these prerequisites are basic skills in cooperating with different
educational departments, in team-teaching, in organizing and conducting
projects, in the acquisition of techniques for cooperative work, in preparing
material for autodidactic study, etc. Yet, concerning their intention, these
projects form quite a special case as they are arranged in accordance with
both national and international regulations including their respective political implications. Differences in the levels of pedagogic work and the political aims of the offered programmes must be considered a core concern of
didactic reflection if the educational process is to overcome the limits of
pure affirmative action.
Such project plans are outlined by various European educational programmes (like SOCRATES), and each emphasize different aspects. For
their theoretical evaluation as well as for their practical application within a
specific educational process (determined by social conditions, regulations
of the curriculum, etc.), one has to draw on detailed and comprehensive
information about the projects offered, as well as an analysis of the various
interests involved and an assessment of the technical and cognitive requirements.
Finally, transnational projects depend upon – and aim at – the critical reflection of the processes of communication under special circumstances.
Their particular conditions are the result of cultural, linguistic, economic,
geographical and political differences as well as the consequences of these
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on technical and methodical options (e.g. long distance communication).
The differences in the culturally determined shades of perception add to
this complex problem.
Planning such projects requires a detailed analysis of the particular teaching and learning conditions and great competence in moderation, because
not only national conceptions of teaching aiming at international, binational, or transnational cooperation (e.g. in subjects such as foreign language, geography, or even history, etc.) have to be taken into account, but
also the everyday experiences of students outside school, for instance the
use or non-use of the internet.
Overcoming difficulties in organizing and funding projects, handling institutional problems in one’s own vicinity (school, parents, diverse private or
public partners) and keeping in mind similar difficulties on the side of the
partners in other countries obviously requires a suitable set of information,
operational skills and routines.
Therefore, the aim of this unit is to describe this set, present an overview of
options in transnational project work, outline existing European projects
currently offered and evaluating these not only with regard to their practicability, but also with regard to their prerequisites and consequences. A
model project might offer a suitable framework for such analysis.
In planning this, the following questions shall be of prime importance:
What are the tyical phases of a transnational project?
• Which national particularities have to be taken into account in transnational cooperation?
• What institutional obstacles are likely to occur and how can they be
dealt with?
• Which partners beyond the schools could possibly be interested in
this kind of project work?
• How can the project work ultimately be evaluated?
A.H./H.J.v.O./K.B./U.K.
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Selected bibliography:
Apel, Hans-Jürgen/Knoll, Michael (2001): Aus Projekten lernen. München:
Oldenbourg Schulbuchverlag
Becker, Helle (2001): Bildung in der Europäischen Union. Handbuch für
Projektplanung und –finanzierung. München: Juventa
Bolam, Raymond/ Wieringen, Fons van (eds.; 1999): Research on Educational Management in Europe. Münster: Waxmann
Demorgon, Jacques / Lipiansky, Edmund-Marc et al. (2001): Europakompetenz lernen. Frankfurt a.M.: Campus
Du Bois-Reymond, Manuela (2001): Lernfeld Europa – Chance für Schüler
und Lehrer im 21. Jahrhundert. In: Jahrbuch für Pädagogik 2001: Zukunft
(Red.: Ulla Bracht/Dieter Keiner). Frankfurt a. M.: Peter Lang
Hobbs, Peter (20012): Professionelles Projektmanagement. Landsberg:
mvg-Verlag
Kurth, Ulrike (1998): Europa macht Schule – schulen für Europa, Europäische Bildungsprogramme im Vergleich. Frankfurt a.M.
Osler, Audrey (1997): The Contribution of Community Action Programmes in the Fields of Education. Tender no. XXII/29/96 to the European Commission 1997
Internet pages
World University Service (WUS) Deutsches Komitee e.V. /WUS Informationsstelle Bildungsauftrag Nord-Süd: Kooperation und Vernetzung für
Globales Lernen. „Who is Who in der entwicklungspolitischen Bildungsarbeit“ (adresses)
URL: http://www.wusgermany.de/wusinf/frames/auslaenderstframe.htm
Handbook for schools participating in the Comenius-program, in different
languages
URL: http://europa.eu.int/comm/education/socrates/comenius/tools/handbook_de.pdf
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Brot für die Welt in Zusammenarbeit mit dem Arbeitskreis Pädagogik und
der Schulprojektstelle Globales Lernen
URL: http://www.global-lernen.de/service/zips/g_lernen/in_gl.htm
This adress containts many project oriented materials
Materials for planning and evaluation of Sokrates-projects, in different languages
URL: http://europa.eu.int/comm/education/socrates/comenius/tools_de.htm
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IV. Annex
Handbooks, Dictionaries, Journals, Bibliographies,
Internetportals, Databases
Handbooks and Dicitionaries
Galton, Maurice/Moon, Bob (eds; 1994): Handbook of Teacher Training in
Europe. London: David Fulton Publishers, Taylor and Francis
Lauterbach, Uwe/Alvarez, Nieves/Paul- Kohlhoff; Lanzendorf, Ute/Kruse,
Wilfried (eds.)/Deutsches Institut für Internationale Pädagogische Forschung (ed.; 1997): Internationales Handbuch der Berufsbildung. BadenBaden: Nomos Verlag
Banks, James A./Mc Gee Banks, Cherry A. (eds.; 1995): Handbook of Research on Multicultural Education . New York, London, Mexiko City u.a.:
MacMillan.
Bausch, Karl-Richard/Christ, Herbert/Krumm, Hans Jürgen (eds.; 19953):
Handbuch Fremdsprachenunterricht. Tübingen: Francke
Cashmore, E. (in cooperation with: Banton, M./Jennings, J./Troyna, B./van
den Berghe, P.L. (eds.; 19964): Dictionary of Race and Ethnic Relations.
London: Routledge
Dadzie, Stella (ed.; 1997): Jugend- und Erwachsenenbildung für ethnische
Minderheiten in Europa. Ein Handbuch für Antirassismusarbeit und Organisationsentwicklung. Loseblatt-Ausgabe. Bonn IIZ-DVV. (= Internationale Perspektiven der Erwachsenenbildung. 19)
Dadzie, Stella (eds.; 1997): Adult Education in Multi-Ethnic Europe. A
Handbook for Organisational Change. Loseblatt-Ausg. Bonn: IIZ-DVV.
Encyclopedia of Language and Education 1998 > (Tome 1, 2, 6, 7, 8 ; various eds.). Dordrecht: Kluwer
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Eurostat (20005): Europe in Figures. Luxemburg: Amt für amtliche Veröffentlichungen der Europäischen Gemeinschaften. (auch als CD-ROM)
URL: http://europa.eu.int/comm/eurostat/
Hansen, Georg/Schmalz-Jacobsen, Cornelia (eds.; 1995): Ethnische Minderheiten in der Bundesrepublik Deutschland: Ein Lexikon. München: C.H.
Beck
Lindig, Wolfgang (1981; 19862): Lexikon der Völker und Regionalkulturen
in unserer Zeit. München: C.H. Beck
Ludwig, Klemens (1995): Ethnische Minderheiten in Europa. Ein Lexikon.
München: C.H. Beck 1995
Nowak, Jürgen: Netzwerk Europa: Einheit in der Vielfalt. historische, gesellschaftliche und sprachliche Zusammenhänge sowie ein Lexikon der
Vielfalt Europas. (= Völkervielfalt und Minderheitenrechte in Europa, 6)
Berlin: Hitit Verlag 2001
Reihe: Kulturatlas Europa. Stuttgart: Klett Verlag
(Medienpaket aus Folien, Textheft und CD zu (bisher) acht europäischen
Staaten
URL:http://www.klett-verlag.de/index_geo.html#/klett-perthes/sixcms/deta
il.php?template_id=521&query_id=0
Sikma, J.H./Tjeerdsma, R.S. (eds.; 1990): Mercator guide to organizations
providing information on lesser used languages. Ljouwert/Leeuwarden:
Fryske Akademy
Sierens, Sven (ed.; 1997), Intercultural Education Materials: A selective
guide to good examples within the European Union, Gent: Universiteit
Gent, Steunpunt ICO
Wege zu Minderheiten in Österreich (1993). Ein Handbuch. Wien: Verlag
Der Apfel
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Journals
Babylonia
The Swiss Journal of Language Teaching and Learning
Comano, 1 (1992), no 1 >; ISSN 1420-0007
URL: http://www.babylonia-ti.ch
CEDEFOP – Info. About Vocational Training in the European Union
Thessaloniki: CEDEFOP, 1 (1995), no 1 >; ISSN 1606-2787
(german version: ISSN 1606-2817; french Version: ISSN 1606-6259)
Ethnicity and Racial Studies
London: Routledge, 1 (1978), no 1 >; ISSN 0141-9870
URL: http://www.tandf.co.uk/journals/carfax/0141-9870.html
Europa Ethnica. Vierteljahresschrift für Nationalitätenfragen.
Wien: Braumüller Universitäts-Verlagsbuchhandlung, 1 (1944), no 1>;
ISSN 0014-2492
European Journal of Migration and Law
New York: Kluwer Academic Publishers, 1 (1999), no 1 >; ISSN 1388364X
URL: http://www.harvard.edu/urn-3hul.eresource:eurjmglw
This Online-Journal provide access to full articles from 2000. Table of
content and abstracts may be available by earlier years.
European Journal of Teacher Education
London: Carfax Publishing, 1 (1978), no 1 >; ISSN 0261-9768
URL: http://www.tandf.co.uk/journals/carfax/02619768.html
European Journal “Vocational Training”
Thessaloniki: CEDEFOP, 1 (1994), no 1>; ISSN 0378-5068
(german version ISSN 0378-5106; french version: ISSN 0378-5092)
German as a foreign language: GFL
Teaching and Learning German in an Intercultural Context; a new internet
journal for all Germanists. Bonn: DAAD/Goethe-Institut, 1 (2000), no1 >
Global Lernen. Service für Lehrerinnen und Lehrer
Stuttgart: Brot für die Welt in Zusammenarbeit mit dem Arbeitskreis Päd-
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agogik und der Schulprojektstelle Globales Lernen,1 (1995), no 1 >; ISSN
0948-7425
URL: http://www.global-lernen.de/service/zips/g_lernen/in_gl.htm
Globalisation Societies and Education
London: Carfax, 1 (2003), no 1 >; ISSN 14-76-7724; Online: ISSN 14767732
URL: http://www.tandf.co.uk/journals/carfax/14767732.html
Human Rights Review
Somerset, NJ: Transnation Periodicals Consortium,1 (1999), no >; ISSN
1524-8879-1
URL: http://www.transactionpub.com/cgibin/transactionpublishers.storefront
Identities. Global Studies in culture and power
London: Routledge, 1 (1985), no 1>; ISSN 1070-289X
URL: http://www.tandf.co.uk/journals/carfax/1070-289X.html
Immigrants and Minorities.
London: F. Cass, 1 (1981), no 1>; ISSN 0261-9288
URL: http://www.frankcass/com/jnls/im.htm
Intercultural Education (Formerly European Journal of Intercultural
Studies).
London: Carfax Publishing, 1 (1990), no 1>; ISSN 1467-5986
URL: http://www.tandf.co.uk/journals/carfax/14675986.html
International Journal of Bilingual Education and Bilingualism
Clevedon: Multilingual Matters, 1 (1998), no 1 >; ISSN 1367-0050
URL:
http://www.multilingualmatters.com/multi/journals_ijbeb.asp?TAGB9361IX7X7X49
International Journal of Inclusive Education
London: Taylor & Francis, 1 (1995), no 1 >; ISSN 1360-3116
URL: http://www.tandf.co.uk/journals/carfax/13603116.html
International Journal of Intercultural Education
New Brunswik N.J.: Transaction Periodicals Consortium, 1 (1977), no1 >;
ISSN 0147-1767
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International Journal of Intercultural Relations
Oxford: Pergamon Press/Amsterdam: Elsevier Science, 1 (1977), no >;
ISSN 0147-1767
URL: http://www.elsevier.nl/inca/publications/store/5/3/5/
iza. Migration und Sozialarbeit
Frankfurt/Main: Institut für Sozialarbeit und Sozialpädagogik, 1 (1980), no
1 >; ISSN 0172-746X
Journal of ethnic and migrations studies (formerly New Community)
London: Carfax Publishing 1 (1975/1998), no 1>; ISSN 1369-183X
URL: http://www.tandf.co.uk/journals/carfax/1369183X.html
Journal of European Integration / Revue d’Intégration Européenne
London: Carfax Publishing 1 (1979), no 1>; ISSN 0703-6337
URL: http://www.tandf.co.uk/journals/carfax/07036337.html
Journal of Human Rights
London: Carfax Publishing, 1 (2002), no 1 >; ISSN 1475-4835; Online:
ISSN 1475-4843
URL: http://www.tandf.co.uk/journals/carfax/14754835.html
Journal of Multilingual and Multicultural Development.
Clevedon: Multilingual Matters, 1 (1980), no 1 >; ISSN 0143-4632
URL:
http://www.multilingualmatters.com/multi/journals_ijbeb.asp?TAGB9361IX7X7X49..
Migration. A European Journal of International Migration and Ethnic Relations.
Berlin: Parabolis, 1 (1987), no 1 >; ISSN 0721-2887
URL: http://www.emz-berlin.de/migratio/migratio.htm
Migration themes. A Journal for migration and ethnic studies.
Zagreb: Institute of Migration and Ethnic Studies, 1 (1985), no 1 >; ISSN
0352-5600
Multicultural Education Abstracts
London: Francis & Taylor Group, 1 (1982), no 1 >; ISSN 0260-9770
URL: http://www.tandf.co.uk/journals/carfax/02609770.html
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OECD Thematic Review
URL: http://www.oecd.org

of

National

Policies

for

Education

Race, Ethnicity and Education.
London: Carfax Publishing, 1 (1998), no 1 >; ISSN 1361-3324
URL: http://www.tandf.co.uk/journals/carfax/13613324.html
Tertium Comparationis. Journal für International und Interkulturell Vergleichende Erziehungswissenschaft
Münster: Waxmann, 1(1995), no 1 >; ISSN 0947-9732
URL: http://www.waxmann.com
Table of content and abstracts may be available
Zeitschrift für interkulturellen Fremdsprachenunterricht
Edmonton, Alberta (Ca): 1 (1996), no 1 >
URL: http://www.ualberta.ca/~german/ejournal/ejournal.html
Zeitschrift für internationale Schulbuchforschung
Journal of international textbook reasearch
Braunschweig: Georg-Eckert-Institut for international textbook research 1
(1979), no 1>; ISSN’ 0172-8237
URL: http://www.gei.de
including (1992): UNESCO International Textbook research, Newsletter
URL: http://www.gei.de/newsletter/nl-home.htm
Bibliographies
Berliner Institut für Vergleichende Migrationsforschung: [Literaturdatenbank zu den Bereichen Migration und ethnische Beziehungen] [Datenbank
mit eigenem Stichwortsystem]
URL: http://userpage.fu-berlin.de/~migration/Iw53.htm
Brammerts, Helmut: Language learning in tandem bibliography. RuhrUniversität Bochum, Seminar für Sprachlehrforschung.
URL: http://tandem.uni-trier.de/Tandem/biblio/bibinfen/html
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Bibliographie de base sur la protection internationale des droits de
l’homme (revisée en juin 2000)
URL : http://www.iidh.org/downloads/bibliospe01.PDF
Deutsch als Fremdsprache: Bibliographien: Basisbibliographie; Gesamtbestand; Seminarbibliographien. Bearb. von Willkop, Eva; Braun, Angelika; Grein, Marion (Universität Mainz). Kontakt: willkop@mail.unimainz.de
URL: http://daf.uni-mainz.de/bibliogr.htm
Deutsche Stiftung für internationale Entwicklung: Literaturlisten der Bibliothek: Menschenrechte in der Entwicklungszusammenarbeit: Literaturauswahl 1994 – 2000. Stand 10.11.2000
URL: http://www.dse.de/zd/biblio/mensch.htm
[DIPF] – Deutsches Institut für Internationale Pädagogische Forschung
(IuD) in cooperation with Fachinformationszentrum (FIS) Bildung. Bibliographie zur europäischen Dimension im Bildungswesen / Bibliography on
the European dimension of education. Bearb. von Bartel, Hans unter Mitarbeit von Bambey, Doris; Cseh, Gertrude; Kreusch, Julia:
for 1996/97: Berlin (Verlag für Wissenschaft und Bildung) 1998
for 1997/98. Berlin (Verlag für Wissenschaft und Bildung) 1999
DIPF-online Datenbank “Europäische Dimension
sen/European Dimension in Education”
URL: http://www.dipf.de/datenbanken/edb.htm

im

Bildungswe-

DIPF-online-Datenbank INES: “Information on National Education Systems”
URL: http://www.dipf.de/datenbanken/ines.htm
EURYDICE (1995): Thematic Bibliography, no 1: Teacher Training. Brussels: Eurydice European Unit
EURYDICE (1996): Thematic Bibliography: The European Dimension in
Education. Brussels: Eurydice European Unit
EXPLICA – terminologische Datenbank
URL:http://www.dipf.de/datenbanken/explica.htm
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EURYDICE – Online Datenbank: Veröffentlichungsverzeichnis und Glossar für Bildungsterminologie/Publications and Glossary
URL: http://www.eurydice.org
Goethe-Institut, Sektion Forschung und Entwicklung (München) in Cooperation with Österreich Institut GmbH and Lern- und Forschungszentrum
Fremdsprachen, Universität Fribourg/Schweiz Annotated bibliography
“Deutsch als Fremdsprache“ (with different selected bibliographies).
URL: http://www.goethe.de/z/82/acwww25/katalog/deindex.htm
Informationszentrum Sozialwissenschaften der Arbeitsgemeinschaft
Sozialwissenschaftlicher Institute e.V., Bonn/Landeszentrum für Zuwanderung Nordrhein-Westfalen, Solingen (eds.; 1995 >): Migration und ethnische Minderheiten. Bonn (2 editions/year; ISSN 0938-6033)
Interkulturelle Bildung: Situation in den Herkunftsländern; Migrationsursachen, Migrationsfolgen; Alltagsleben, Alltagskultur; Interkulturelles
Zusammenleben; Schule; Freizeit; Familie; Arbeitswelt; Gesellschaft, Öffentlichkeit
Multicultural Bibliography. Training Teachers to teach multicultural education.
URL: http://coehd.utsa.edu/programs/mxamlit/mb3.html
Sietar (ed.): Fachbibliographien [Trainingsmaterial, Evaluationsverfahren
zur Ermittlung interkultureller Kompetenz, Trainingsfilme usw.]
URL: http://www.sietar-deutschland.org/index.html
URL: http://www.tu-chemnitz.de/phil/ikk/sietar/doc.html
Sinti und Roma – Informationen. Bibliographie (1945 bis heute).
URL: http://amor.rz.hu-berlin.de/~h044sjj/gegenwart.htm
Sokrates-Lingua: Joint Educational Projects – Handbook
URL: http://europa.eu.int/comm/education/socrates/lingua/more.html
Contents of the Handbook: Section 1 gives a general overview, sets out the
basic principles and criteria and tries to anticipate some of the problems
you may meet. Section 2 describes in detail each phase of the JEP; the
pages are tagged to make the information more easily accessible. Section 3
gives advice on setting up the budget. Section 4 gives examples of JEPs.;

122

Core Curriculum for a Master of European Education

contains a list of addresses mentionned in the Handbook and some further
information on SOCRATES, LINGUA and Comenius. The Annex: contains
Guidance on visa exemption for non-nationals, examples of Entrance and
Matching Forms.
Stenzel, Brigitte (1997): Bibliography on the Development of Education
and Training in Central and Eastern Europe 1995 – 1997. Berlin: Verlag für
Wissenschaft und Bildung
Thematic Bibliography: The European Dimension in Education (no
1/1996)
URL:
http://www.eurydice.org/Documents/Bibliographie/Dimension/en/FrameSet.htm
Viadrina – Europäische Universität Frankfurt/Oder/Schultz, Helga
(eds.):Grenzregionen Deutschlands mit seinen Nachbarn. (Bibliography)
URL: http://viadrina.euv-frankfurt-o.de/~wsgn/grenze4.html
Websites, Internetportals and Databases
Datenbank „Ethnische Konflikte“. Asienhaus – Bibliothek Essen (eds.)
URL: http://www.asienhaus.org/library/archiv.htm#kataloge
Information on National Education Systems (INES) [mit weiteren URLs zu
Europäischen Institutionen]
URL: http://www.dipf.de/datenbanken/ines.htm
Internet-Portal: EU-Portal zum e-Learning
URL: http://europa.eu.int/comm/education/elearning/indexde.html
Intercultural Relations.com – Your Intercultural Relations Web Portal
http://www.interculturalrelations.com/
InterculturalRelations.com is a free online interdisciplinary resource designed for the interculturalists around the world who study, teach, train
and/or research in cross-cultural psychology, cultural anthropology, intercultural communication, multicultural education, race/ethnic relations (sociology), multicultural literature, sociolinguistics, TESOL, international
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business and other related sub-disciplines. We are also happy to make
these resources available to those who may not be in academia, but still
strive to understand the multicultural world.
Migration und Minderheiten im WWW. (Adressen, Literatur, Datenbanken
usw.) InformationsZentrum (IZ) Sozialwissenschaften (ed.); compiled by
Köhler, Anne; Ohly, Peter.
URL: http://www.bonn.iz-soz.de/themen/migration/alphA-C.htm
Online-Datenbank “Europäische Dimension im Bildungswesen”
URL: http://www.dipf.de/datenbanken/edb.htm
Online Glossary: Bildungsterminologie und Veröffentlichungsverzeichnis
von EURYDICE
URL: www.eurydice.org
PLOTEUS
URL:http://www.ploteus.net
The portal on learning opportunities throughout the European Space, will
help to find out about education and training available throughout Europe.
PLOTEUS is a service of the European Commission. The selection on the
links and their descriptions are provided and kept up to date by Euroguidance network.
Terminologische Datenbank
URL: http://www.dipf.de/datenbanken/explica.htm
A selection of Internetportals: International Organisations
European Training Foundation
URL: http://www.etf.eu.int
OSCE
URL: http://www.osce.org
Soros Foundation
URL: http://www.soros.org
Stability Pact for South Eastern Europe – Enhanced Graz Process
URL: http://www.stabilitypact.org
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The World Bank
URL: http://www.worldbank.org
The Internet Basis for Intercultural Education including Anti-Racist Education and Human Rights Education. A selection of articles from relevant
documents , adopted by the governments of member states of the United
Nations, UNESCO, the OSCE and the Council of Europe. Compiled and
introduced by Pieter Batelaan and Fons Coomans. Hiversum: IAIE/Geneva:
IBE 19992
URL:
http://www.ibe.unesco.org/International/Publications/FreePublications/FreePublicationsPdf/batelaan.PDF
European organisations: a selection of electronic documents
Council of Europe language policy (Strasbourg)
URL:http://www.coe.int/portalT.asp
The Council of Europe accords special importance to fostering the linguistic and cultural diversity of its member States. Its activities in the field of
languages aim to promote plurilingualism and pluriculturalism among citizens in order to combat intolerance and xenophobia by improving communication and mutual understanding between individuals.
European Centre for modern Languages (Graz)
URL: http://www.ecml.at (as of 2003-02-05)
Within the framework of cultural co-operation and respecting the rich linguistic and cultural diversity in Europe, the Centre has as its mission: the
implementation of language policies; the promotion of innovative approaches to the learning and teaching of modern languages.
European Commission: Executive Board Education and Culture (ed.): Le
Magazine. Le Magazine. 14/2001. Learning languages opens new paths.
URL:
http://europa.eu.int/comm/dgs/education_culture/mag/14/page11_
de.html (as of 2003-02-05).
European educational policies, programmes and initiatives for the countries
of Central and Eastern Europe: Council of Europe
URL: http://www.coe.int
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European Union: Education, Training
URL: http://europa.eu.int/scadplus/leg/de/s19000.htm (as of 2003-02-05).
The following chapters are available: Cooperation with member states,
education, vocational training, youth, cooperation with third states. In
each chapter currently valid EU-documents can be found as well as information about EU-sponsored programmes (e.g. SOKRATES, TEMPUS).
Examples for the information and documents available in different languages of the EU are:
• The concrete future goals of educational systems.
URL: http://europa.eu.int/scadplus/leg/de/cha/c11049.htm (as of
2003-02-05; English/German)
• Foreign language teaching. The early conveying of languages; European Year of Languages 2001.
URL: http://europa.eu.int/scadplus/leg/de/cha/c11042.htm (as of
2003-02-05).
• Education of migrant children.
URL: http://europa.eu.int/scadplus/leg/de/cha/c11034.htm (as of
2003-02-05).
• Education of Sinti and Roma children.
URL: http://europa.eu.int/scadplus/leg/de/cha/c11035.htm (as of
2003-02-05).
• Life-long learning in Europe.
URL: http://europa.eu.int/scadplus/leg/de/cha/c11054.htm (as of
2003-02-05).
• SOKRATES. Phase II.
URL: http://europa.eu.int/scadplus/leg/de/cha/c11043.htm (as of
2003-02-05).
• TEMPUS III (2000 – 2006).
URL: http://europa.eu.int/scadplus/leg/de/cha/c11020c.htm (as of
2003-02-05).
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European Union: Glossary
-> Die EU im Überblick -> Glossar (-> An overview of the EU ->Glossary)
URL: http://europa.eu.int
This address gives an overview of the different EU-areas of political activities in alphabetical order and hence of the most important EU-documents
and -information, among others in such fields as “Fighting Racism and
hostility against foreigners”, education, equal opportunities, charta of basic rights, human rights and greenbooks.
European Union Internet Links
URL: http://www.unc.edu/depts/eucenter/eulinks.html
Each of the sections listed below contains a collection of hyperlinks to
websites containing information on the government, politics, political parties, and history of the country or region. It is by no means exhaustive, but
represents those links recommended to the Center for European Studies by
faculty and students at UNC Chapel Hill.
European Union Internal Resources
URL: http://www.lib.berkeley.edu/GSSI/eu.html (as of 2003-02-05).
This address provides links to the different organs and committees of the
EU (in English) and also to several virtual libraries (bibliographic tools),
EU-journals, treaties and more. Besides, links can be found for “European
Government Servers” and “EU-Offices around the World” and for several
universities offering relevant information (bibliographies, history of the EU
etc.).
European Union online
URL: http://europa.eu.int
This address provides links to all of the political domains of the EU, among
them education, culture, languages (several EU-languages).
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European Schools Project. (RISC) Resources, Information and Support
Centre.
URL: http://www.esp.uva.nl (as of 2003-02-05).
“The European Schools Project supports teachers and pupils in participating in the world of Internet-based Computer mediated Communication and
in using Internet´s information resources to improve learning and teaching.
The ESP is an initiative of the Universiteit van Amsterdam, in close cooperation with a network of regional and national coordinators in various
European countries and beyond.”
Foxus. Materials for Foreign Laguage Teaching. Language portfolio for
elementary schools.
URL: http://www.foxus.de/ps/sprachenportfolio/index.html. (as of 200302-05)
Here the language portfolio for elementary schools as well as teachers’
books can be found.
German Institute of International Pedagogical Research (DIPF): Pilotproject “Education PLUS” > Good examples.
URL: http://www.forumbildung.de/bip_launch02/templates/gutebsp_content.php (as of 2003-02-05).
Here a search-mask allows to combine several criteria for the search of
project descriptions, e.g. on “Intercultural learning” or “The more nations
the better for the concept”. Intercultural, open, multilingual: The European
School Cologne.
Intensification of cooperation with third countries
URL: http://europa.eu.int/scadplus/leg/de/cha/c11053.htm
International rules.
URL: http://www.troc.es/ciemen/mercator/NORM-GB.htm (as of 2003-0205).
This address lists the most important international resolutions and conventions concerning human rights, children’s rights, minority rights, about
security and cooperation in Europe, about cultural issues, language rights
etc. which have been passed by the United Nations (UN), the Organisation
on Security and Cooperation in Europe (OSCE), the Council of Europe and
the European Union (EU).
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Mobility of students, of young people in vocational training, of young volunteers, teachers and trainers.
URL: http://europa.eu.int/scadplus/leg/de/cha/c11015.htm (as of 2003-0205).
Teaching methods in social science subjects: Online-documents.
URL:http://www.sowi-online.de/methoden/methoden-ol.htm (as of 200302-05).
Here several teaching methods are listed in alphabetical order and with
references to literature and further links on the issue.
URL: http://eurolang2001.org
- is closed since January 2002, for more information about language learning please visit the European Commission’s website at
URL:http://europa.eu.int/comm/education/languages/index.html
- or the Council of Europe’s website at
URL:http://www.coe.int/T/E/Cultural co-operation/education/Languages
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ZEI-Paper: European Integration and South Eastern Europe
Bisher erschienen / Already published:
SEE1 (2002) Rafael Biermann and Emil Mintchev (eds.):
A Core Curriculum for European Studies in South Eastern Europe
SEE2 (2002) Ana Devic: Nationalism, Regional Multiculturalism and Democracy
SEE3 (2002) Nail Alkan: Borders in Europe
SEE4 (2003) Rafael Biermann (ed.): Europe at Schools in South Eastern Europe – Country
Profiles
SEE5 (2003) Rafael Biermann (ed.): Europe at Schools in Germany
SEE6 (2003) Siegfried Gehrmann / Marianne Krüger-Potratz: Europe at Schools in South Eastern Europe – Core Curriculum for a Master of European Education

Das Zentrum für Europäische Integrationsforschung (ZEI) wurde 1995 als selbständig
arbeitende, interdisziplinäre Forschungseinrichtung an der Rheinischen Friedrich-WilhelmsUniversität Bonn gegründet. In Forschung, Lehre und Politikberatung sowie im Dialog
zwischen Wissenschaft und Praxis beteiligt sich das ZEI an der Lösung bisher unbewältigter Probleme der europäischen Einigung und der Gestaltung der Rolle Europas in der Welt.
Weitere Informationen finden Sie auf unserer Homepage im Internet: http://www.zei.de.
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